
 

 

King’s Cross Academy 
 

Pupil Premium Strategy 
 

Ratification and Monitoring 
Ratified date: September 2026 
Review date: September 2027 
Website? YES 
Policy drive? YES 
Master Policy 
S/S 

YES 

  
 

Approval 
Headteacher  Stephen Mitchell September 2026 
Chair of 
Governors 

Alexandra Woolmore September 2026 

 
 

Internal Monitoring  
Steve Modini AHT September 2026 
Chloe Clarke AHT September 2026 

 
 
 
​  

1 



 

Pupil premium strategy statement – Kings Cross 
Academy 
 
This statement details our school’s use of pupil premium funding to help improve the 
attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the outcomes for disadvantaged pupils last academic year. 

School overview 

Detail Data 
Number of pupils in school 410 

Proportion (%) of pupil premium eligible pupils 49% 

Academic year/years that our current pupil premium 
strategy plan covers (3-year plans are recommended – 
you must still publish an updated statement each 
academic year) 

2026/27 
2027/28 
2028/29 

Date this statement was published September 2026 

Date on which it will be reviewed September 2027 

Statement authorised by FGB - September 2026 

Pupil premium lead Chloe Clarke and Steve 
Modini  

Governor / Trustee lead Sizi Sibanda 

Funding overview 

Detail Amount 
Pupil premium funding allocation this academic year £309, 000 

Pupil premium funding carried forward from previous years 
(enter £0 if not applicable) 

£0 

Total budget for this academic year 
If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£309, 000 
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Part A: Pupil premium strategy plan 

Statement of intent 

Both within KCA and nationally, there is a well-documented link between disadvantage 
and lower academic achievement, which can impact life chances. As our proportion of 
disadvantaged pupils is above the national average, our Pupil Premium Strategy 
prioritises ensuring these pupils thrive academically, socially and emotionally through 
high-quality teaching, early intervention & targeted support. 

By 2027/28, we aim to improve engagement and outcomes in school readiness, 
vocabulary, attainment and wider development. Through this, it is our hope that 
disadvantaged pupils and families grow a secure sense of belonging in our school. 

Our strategy focuses on addressing the key barriers currently affecting learning and life 
chances at KCA: 

●​ Attendance 
●​ Children with multiple overlapping barriers (e.g. PA and disadvantaged, SEND 

and disadvantaged) 
●​ School readiness on entry to EYFS 
●​ Vocabulary and literacy development 
●​ Belonging and engagement 
●​ Access to enrichment, cultural capital and aspirations 

These barriers are interconnected and, without targeted support, can limit pupils’ 
access to the curriculum and their ability to achieve their potential. 

Challenges 
This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Attendance - Disadvantaged pupils are disproportionately represented 
within persistent and severe absence cohorts at KCA. Lost learning time 
reduces access to high-quality teaching, interventions and enrichment 
opportunities, contributing to widening attainment gaps across the 
curriculum. Improving attendance will therefore be paramount in 
supporting our disadvantaged pupils 
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2 
Children with multiple overlapping barriers (e.g. PA and 
disadvantaged, SEND and disadvantaged) – Our pupil data shows 
significant overlap between disadvantage, SEND, SEMH needs and 
persistent absence, meaning some pupils experience multiple barriers to 
learning. 20% of PP pupils currently enrolled are also on the SEND 
register and meet the criteria for Persistent Absence. These overlapping 
needs can make consistent attendance, emotional regulation and 
independent access to the curriculum more challenging. 

3 School Readiness in EYFS - Internal assessments, which are completed  
and tracked termly throughout EYFS, show that some disadvantaged 
pupils enter school having not met the developmental milestones 
expected for their age, particularly in communication and language, 
personal, social and emotional development, and early literacy skills. In 
the 2026 ELG data, disadvantaged pupils underperformed in all areas, 
compared with non-disadvantaged pupils, with some areas having up to a 
17% gap. 

4 Vocabulary and literacy development - Our ELG data, phonics 
screening test results & KS2 SATs results indicate that some 
disadvantaged pupils have a less developed vocabulary and reduced 
literacy progress, in comparison to their peers. This can impact reading 
comprehension, phonics, oracy, writing outcomes and pupils’ ability to 
access and articulate learning confidently across the curriculum. 

5 Belonging – Some disadvantaged pupils experience lower confidence, 
engagement and connection to school, affecting attendance, participation 
and willingness to take risks in learning. This is reflected in attendance 
data, engagement with parental workshops, and pupil and parent voice. 
For some families, previous experiences of education, alongside 
individual circumstances and perceptions of school, may also influence 
engagement with learning and the wider school community.  

6 Cultural capital and enrichment – Some disadvantaged pupils have 
fewer opportunities to access enrichment opportunities and wider life 
experiences beyond school. This is reflected in co-curricular participation 
data and parent feedback, and can affect vocabulary, confidence, 
background knowledge and aspirations. 

 

Intended outcomes  
This explains the outcomes we are aiming for by the end of our current strategy plan, 
and how we will measure whether they have been achieved. 

Intended outcome Success criteria 
1. By the end of Reception, to continue to 
narrow the school-readiness gap between 

- Reduce the attainment gap between 
disadvantaged and non-disadvantaged pupils 
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disadvantaged and non-disadvantaged 
pupils through improved outcomes in 
Communication & Language, and PSED 
(with a focus on independence/self-care 
skills).  

achieving age-related expectations in the Prime 
Areas of Learning (particularly Communication & 
Language and PSED) to 5% or less by the end of 
Reception. 
- Year-on-year reduction in the number of PP 
pupils requiring intensive support with toileting and 
self-care.  

2.To improve the quality and attainment of 
pupils’ reading and writing through the 
development and use of Tier 2 vocabulary.  

- Communication & Language ELG outcomes for 
disadvantaged pupils to be in line with national 
average in 2027/28 
- KS2 outcomes in 2026/27 show that more 
than 75% of disadvantaged pupils meet the 
expected standard in reading and writing 
- Narrowed gap in KS1 Phonics screening results 
between PP and non-PP pupils 

3. By the end of 2027/28, disadvantaged 
pupils and their families will demonstrate a 
growing sense of belonging to the school 
community, reflected in improved 
attendance, confidence and participation 
in learning and wider school life. 

- A year-on-year increase in PP pupils maintaining 
attendance at 96% or above. 
- Year-on-year reduction in PP persistent absence 
from the 2025/26 baseline 
- Increased participation of PP pupils in pupil 
leadership and wider school opportunities. 
- At least 70% of PP families regularly engage 
with school communications, workshops or 
learning events. 
- Pupil and parent/carer voice indicates an 
improving sense of belonging and connection to 
school. 

4. By the end of 2027/28, disadvantaged 
pupils with SEMH needs will demonstrate 
stronger emotional regulation and 
resilience, enabling them to access 
learning more consistently. 

- At least 85% of identified PP SEMH pupils show 
measurable improvement against 
behaviour/emotional regulation targets. 
- Reduction in repeated behaviour incidents 
involving PP pupils year-on-year. 
- Improved pupil wellbeing survey outcomes for 
PP cohort. 

5. By the end of 2027/28, disadvantaged 
pupils with SEND will make strong 
progress from their individual starting 
points through high-quality adaptive 
teaching and targeted support. 

- At least 80% of PP SEND pupils make expected 
or better progress from starting points (measured 
using PIVATS) 
- Evidence of effective adaptive teaching seen in 
book looks and lesson observations. 
- Reduced gaps between PP SEND pupils and 
national expectations by the end of KS2. 

6. By the end of 2027/28, disadvantaged 
pupils will have equitable access to 
enrichment and wider experiences, 
broadening their cultural capital, 
knowledge and aspirations for the future. 

- 90% of PP pupils access a minimum entitlement 
of co-curricular clubs annually. 
- Pupils can articulate how their experiences have 
developed their knowledge, interests & aspirations 
(captured through pupil voice) 
- The range of enrichment opportunities is 
deliberately mapped across Nursery–Year 6, 
ensuring pupils experience increasing breadth and 
ambition as they progress through the school. 
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- Financial barriers do not prevent disadvantaged 
pupils from accessing enrichment  

 

Activity in this academic year 
This details how we intend to spend our pupil premium funding this academic year to 
address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £50, 000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

High-quality CPD and 
support, team-teaching 
and coaching with 
teachers and support staff 
from school staff to 
support quality first 
teaching 
 
 
 

EEF research supports sustained, 
evidence-informed professional development, 
coaching and targeted one-to-one support as 
effective approaches for improving teaching quality 
and pupil outcomes.  
 
Professional development is most effective when it 
is sustained and practical, enabling teachers to 
observe effective practice, receive feedback and 
reflect on their own teaching. Learning from highly 
effective colleagues through observation and 
modelling supports the transfer of 
evidence-informed strategies into classroom 
practice (EEF) 

2, 3, 4, 5 

A selection of SLT 
members and teachers 
completing the ‘Thinking 
Classrooms - Closing the 
Gap’ programme, which 
aims to build teachers’ 
confidence in developing 
Oracy, metacognition, 
critical thinking, and 
self-regulation in the 
classroom 

Ongoing CPD on Writing 
and vocabulary 
development by Writing 
leads and AHTs 

Strengthen adaptive 
teaching and inclusive 
practice across the 
Academy so that pupils 
can access learning from 
their individual starting 
points. 

Adaptive teaching enables teachers to respond to 
pupils’ needs as learning develops, using ongoing 
assessment to adjust support while maintaining 
ambitious expectations. This approach ensures 
pupils access the same core learning, with 
appropriate scaffolding and challenge, rather than 
lowering expectations through traditional 
differentiation. (DfE) 

2, 3, 4, 5 
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Working with Camden 
Learning on embedding 
Camden Kids Talk as a 
key pedagogical practice 
across EYFS setting 

Communication and Language underpin learning 
across the EYFS, supporting literacy, cognitive 
development and social-emotional development 
(DfE). 
Vocabulary development is particularly important 
for disadvantaged pupils, with EEF recommending 
explicit vocabulary teaching within a rich language 
environment and repeated opportunities to use new 
words. 
Language gaps are particularly significant for 
disadvantaged pupils, with EEF identifying a 
greater gap in Communication & Language than in 
other prime areas. 

2, 3, 4 

 

Targeted academic support (for example, tutoring, one-to-one support, 
structured interventions)  

Budgeted cost: £150, 000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Continuing to embed and 
strengthen the Little Wandle 
‘daily catch up’ interventions in 
both Reception & Year 1 

The EEF identifies phonics as a 
well-evidenced approach to improving reading 
outcomes, while the DfE’s Reading 
Framework (2021) advocates a systematic 
approach to phonics teaching.  
 
Ofsted’s Strong Foundations in the First Years 
of School report (2024) highlighted the 
importance of securing strong foundations in 
reading throughout the Reception curriculum 

2, 3, 4 

Targeted ELSA sessions for 
students who are identified as 
having SEMH concerns 

EEF evidence shows that social and 
emotional learning can improve pupils’ 
wellbeing, behaviour and learning, with an 
average impact of around four months’ 
additional progress. 
A 2024 scoping review identified 53 studies of 
ELSA and found evidence of benefits across 
emotional understanding, regulation, social 
skills, communication and positive 
experiences of school. 

2, 5 

Year 5 and Year 6 before 
school tuition, focused on 
embedding core Maths 
concepts and literacy skills - 
funded by Richard Reeves 
Foundation and delivered by 
school staff 

EEF currently estimates +4 months' additional 
progress for small-group tuition. It states: 
"Additional small group support can be 
effectively targeted at pupils from 
disadvantaged backgrounds, and should be 
considered as part of a school's pupil premium 
strategy." 

2, 4, 5, 6 
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It also states that low-attaining pupils 
particularly benefit from small-group tuition. 

Teachers to receive an 
additional 2 hours of 
non-contact time each fortnight 
to conference with pupils about 
their personal development 
targets 

The EEF identifies feedback incorporating 
metacognitive and self-regulatory approaches 
may have greater impact for disadvantaged 
pupils 
 
Individualised feedback and goal-setting can 
support pupils to understand their strengths, 
identify areas for improvement and take 
greater responsibility for their progress. (EEF) 

5, 6 

Small group reading with all 
Year 1 pupil three times a week 
& Year 2 pupils twice a week to 
build foundational reading 
comprehension and decoding 
skills  
 
Support staff do 1:1 reading 
with lowest attaining 20% of 
students in KS2 to help them 
make accelerated progress 

Small-group tuition (e.g. reading) has an 
average impact of +4 months’ progress, 
particularly when targeted to pupils’ specific 
needs. (EEF) 
 
Systematic phonics has a +5 months’ impact, 
particularly supporting disadvantaged and 
lower-attaining pupils to develop foundational 
reading skills. (EEF) 
 
 

2 

Training (and ongoing 
development of) Key Workers 
and TAs to deliver high-quality 
bespoke SEND interventions 
across the school using 
appropriate assessment 
information (including PIVATS) 
assessments to track progress 

Ofsted found that effective schools developed 
a strong understanding of each pupil's unique 
strengths and needs in order to tailor support 
and provide interventions  

2, 4 

 

Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £109, 000 

Activity Evidence that supports this approach Challe
nge 
numbe
r(s) 
addres
sed 

Attendance officer to continue 
to monitor and report 
attendance and pro-actively 
carry out interventions where 
necessary 
 

DfE research found that attendance is associated 
with higher academic performance even after 
accounting for prior attainment and pupil 
characteristics.  
 

1, 5 
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The DfE highlights regular attendance as important 
for pupil’s learning, wellbeing and wider 
development, while Ofsted identifies attendance as 
a foundation for pupils to achieve, belong and thrive.  

Subscribing to the Magic 
Breakfast ‘Grab & Go’ 
programme, where every 
child in the school is offered a 
bagel for breakfast upon entry 
each morning 

The DfE identifies breakfast clubs as providing a 
supportive start to the school day, helping pupils to 
be ready to learn and engage positively in school. 
EEF research found that breakfast club provision 
was associated with improved behaviour and 
attendance, including around 26 fewer half-days of 
absence per class of 30 pupils each year 
 
Providing a universal breakfast offer removes 
potential practical and financial barriers to accessing 
breakfast and ensures that disadvantaged pupils 
can access this support without stigma. 
 

1, 5, 6 

Funding 90% of one 
co-curricular club for each PP 
child each term. PP pupil will 
also get early access to sign 
up to clubs to encourage 
participation 

Ofsted (2019) emphasises the importance of pupil 
developing the knowledge and cultural capital 
needed to succeed in education and beyond.  

5, 6 

Introduce ‘Mood Trackers’ at 
the entrance to each 
classroom for pupil to 
check-in each morning and 
wider staff to identify patterns 
or emerging wellbeing 
concerns over time. 

Evidence suggests SEL approaches can particularly 
benefit disadvantaged pupils, supporting emotional 
self-regulation, positive relationships and 
engagement with learning (EEF). 

2, 5 

Continuing to embed OPaL 
programme to improve 
enjoyment and stimulation 
during playtimes for all pupil 

EEF evidence highlights the wider benefits of play 
for pupil’s development, including social 
relationships, physical development, language and 
cognitive outcomes 

2, 5  

Fund trips, additional 
music lessons and 
residential trips for 
disadvantaged pupils 
where financial barriers would 
otherwise prevent or limit 
participation. 

Ofsted (2019) emphasises the importance of pupil 
developing the knowledge and cultural capital 
needed to succeed in education and beyond.  

1, 5, 6 

Funding school-branded 
uniform for PP families who 
are in need 

School uniform can act as a visible symbol of 
shared school identity, helping pupils feel part of a 
collective community and reducing the visibility of 
socioeconomic differences between pupils 

3 

 
Total budgeted cost: £309k 
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 
Below is an analysis of the performance of the school’s disadvantaged pupils during the 
2025/26 academic year. Provisional outcomes show a mixed but improving picture. Attainment 
improved across several measures, particularly in KS2 mathematics and combined RWM. 
However, gaps remain, with writing presenting the most significant area for improvement. 
 
Good Level of Development 
In 2025/26, 69% of disadvantaged pupils achieved a Good Level of Development, compared 
with 82% of non-disadvantaged pupils, resulting in a gap of 13%. Disadvantaged attainment 
improved from 64% in 2024/25, although the gap widened from 9%, as outcomes for other 
pupils improved at a faster rate. 
 
Improving early language, literacy and mathematical development for disadvantaged pupils in 
EYFS remains an important priority. 
 
Key Stage 2 Performance 
The 2025/26 Key Stage 2 cohort included 21 disadvantaged pupils and 19 other pupils. 
Outcomes for disadvantaged pupils improved from 2024/25 in mathematics and the combined 
measure, although significant gaps remain. 
 
In reading, 67% of disadvantaged pupils achieved the expected standard, compared with 95% 
of other pupils. The resulting gap of 28% narrowed slightly from 31% in 2024/25. 
 
In writing, 57% of disadvantaged pupils achieved the expected standard, compared with 100% 
of other pupils. The gap widened from 27% to 43%, making writing the most significant area of 
concern. 
 
In mathematics, disadvantaged attainment increased from 35% to 57%, while 100% of other 
pupils achieved the expected standard. The gap therefore narrowed slightly from 47% to 43%. 
 
For the combined RWM measure, 52% of disadvantaged pupils achieved the expected 
standard, compared with 95% of non-disadvantaged pupils. This is a 20% improvement in 
disadvantaged attainment from 2024/25 & a narrowing of the gap from 46% to 42%. 
 
Strong improvements have been made in mathematics and combined attainment, although 
disadvantaged pupils remain less likely than their peers to achieve the expected standard. 
Improving writing outcomes while sustaining recent progress in mathematics will be a key 
priority for the next phase of the strategy. 
 
Multiplication Tables Check 
The 2025/26 Multiplication Tables Check showed no meaningful disadvantage gap. All 42 
eligible disadvantaged pupils completed the check, achieving an average score of 21.2, slightly 
above the whole-school average of 21.1. 33% achieved full marks, matching the whole-cohort 
figure. The disadvantaged average increased from 21.0 in 2024/25, while the proportion 
achieving full marks remained stable. 
 
Attendance 
Attendance remains a significant barrier to the progress and attainment of disadvantaged 
pupils. In-year monitoring continued to show that disadvantaged pupils were disproportionately 
represented among those who were persistently absent. Improving regular attendance and 
reducing persistent and severe absence therefore remain critical to improving outcomes for 
disadvantaged pupils across all phases. 
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