
 

Autumn 2015 Reception Learning Project: ‘Who am I?’ 
 

Specific area: Expressive Arts and Design 
Being Imaginative: Early Learning Goal – Children use what they have learnt about media and materials in original ways, 
thinking about uses and purposes. They represent their own ideas, thoughts and feelings through design and technology, art, 
music, dance, role play and stories. 
The first 2-3 weeks should focus on inducting the children into the class and the school, introducing the project as part of induction, 
as well as carrying out a range of baseline assessments. 

A Unique Child: 
observing how a child is 

learning through this project 

Positive Relationships: 
what adults could do in this 

learning project 

Enabling Environments: 
what adults could provide through this learning 

project 
Practitioners will ensure that 
children will learn through: 
~Playing and exploring – 
where children will investigate 
and experience things, ‘have a 
go’ 
~Active learning – where 
children enjoy and are 
engaged in what they are 
doing, can concentrate and 
persist if they encounter 
difficulties 
~Creating and thinking 
critically- where children have 

 
 

Emphasise the use of the imagination, 
originality, curiosity and questioning 
through modelling imaginative and 
challenging approaches to learning 
across the curriculum. Encourage 
children to inquire, experiment and 
express their own thoughts and ideas – 
notice examples of creativity,  & 
application of skills learned in guided 
groups to self directed learning -
promote and provide feedback. 

 
 
 

 The Creative Area in the classroom 
already houses Foxy Fred, Floppy 
Frog and some of their friends. (The 
NO NO Bird & The YES YES Bird) Use 
children’s ideas to provide a range of 
things that Foxy Fred and Floppy Frog 
need to look after themselves and have 
fun. Use guided groups to engage with 
children in imaginative role-play, build 
stories about Foxy Fred, Floppy Frog and 
their friends and create props and 



and develop their own ideas, 
make links between ideas and 
develop strategies for doing 
things 
 
Ongoing assessment 
(formative assessment) is an 
integral part of the learning 
and development process. 
Practitioners should observe 
children to understand how 
they learn, what interests 
them, their level of 
achievement and how to help 
them improve. 

Symbol for assessment:   
To draw attention to a 
suggested activity where 
assessment could further 
inform learning 
development statements  
 

Development statements 
to assist in observing learning 
– use as appropriate with 
individual children and refer 
to other statements as 
needed: 
 
 Builds on what has been 

experienced in focussed 
and supported activities 

 
 
 

How can we use our imagination in music, 
dance, role-play and stories? 
 

 Build on children’s experiences with 
“Foxy Fred and Floppy Frog”. They will 
have become much loved characters 
through going home with the children on 
sleepovers – when they are in school 
their place is in the Creative area where 
they have a home that they may well 
share with other characters. A place 
where they can feel safe, looked after 
and have fun.  However, after a few 
weeks in school they’re gaining in 
confidence and wish for a den of their 
own outside where they can play more 
active games. 

 Children to design and make a den 

for Foxy Fred and Floppy Frog outside, 
Work alongside children asking 
questions, scribing children’s ideas. 
What will you use to build the walls of the 
den? How can we support the roof? Is 
the den big enough for Foxy Fred, 
Floppy Frog and their friends? What toys 
will you give them to have fun with their 
friends?  

 Children to work collaboratively, with 
reference to Foxy Fred and Floppy 
Frog’s letter. Take photos of the dens, 
draw plans with lists of equipment so that 
others can replicate. 

resources to support role-play. E.g. Fox 
and frog’s birthday – when children 
designed party invites, wrapped presents 
and organised a party with music, 
dancing and games. 

 Example of a letter from Foxy Fred and 
Floppy Frog to stimulate building  
dens outside: 

 
Dear  Children, 
 
Thank you for letting me stay in the 
classroom and go home with you at night. I 
notice that you all like to play outside, where 
there are trees, some flowers and you can see 
the sky.  
I’d like to join you and I was wondering if you 
would build a den for me where I would be 
warm and safe. It needs to be big enough for  
The NO NO bird, and me. The NO NO bird will 
need a perch to fly from. 
 
I might even be able to join in with you in 
some of your games and hopefully the NO NO 
bird will join in and say YES YES instead of 
NO. 
 
Can you help? 
Yours hopefully, Oscar 
 

 Provide a variety of material for the den: 
cardboard boxes, lengths of material, milk 
crates, wooden blocks, etc 

 Encourage children to make plans and 
lists as they work on the dens. 



and uses spontaneously 
in self initiated learning 
activities 
 

 Engages in imaginative 
role play using enriched 
resources, entering into 
fantasy worlds 
 

 Captures learning and 
demonstrates through 
music, dance, painting or 
using any other materials 
 

 Initiates own ideas when 
expressing their 
response to experiences 
and freely chooses 
colours, words and 
movement to 
demonstrate 

 
 

 Plays collaboratively with 
others to develop a 
learning activity 
 

 
 
 
 
 
 
 
 

 Use to stimulate active games outside 
that fox and frog can join in with etc. 

 
 
 
 
 
 
 

 
Quality text ‘Here’s a Little Poem’: 
 

 Use poems to inspire movement 
and dance … 
For example, link with PSE and use 
‘The NO NO Bird’ poem. 

 Having ‘hot-seated’ the NO NO bird 
and explored ways of converting him 
to say YES – work in pairs to create 
a dance for the NO NO bird and the 
YES YES bird. 

 How would the movements be 
different to express the moods of 
each bird? 

 Use words, add voice or instrumental 
sounds and props if appropriate. 

 Present dances and ask audience 

to compare and contrast movements 
for NO and YES. Have the dancers 
managed to show the contrast in 
movement? Can the audience 
recognise the moods of each dance 
and notice the differences.? 
 

 

 Discuss the sorts of games that Foxy Fred 
and Floppy Frog might like to play - 
encourage different ideas particularly 
suitable for a fox, a frog and a bird who is 
trying to join in. 

 
 
 
 
 
Provide multiple copies of Here’s a Little 
Poem 
 

 Provide copies of the original NO NO 
poem 

 Publish the class version of the Yes Yes 
Bird. 

 Provide a choice of props and 
instruments 

 Capture the dances on film and show to 
an audience 

 Reflect on performance and discuss 

improvements. 
 
 
 
 

The NO NO bird and his friend the YES YES 
bird could become friends with Foxy Fred and 
Floppy Frog Many stories could be told about 
their adventures! 
 
 
 
 



 

 

 

Autumn 2015 Reception Learning Project: ‘Who am I?’ 
 

Specific area: Expressive Arts and Design 
1. Exploring and using media and materials: Early Learning Goal – Children sing songs, make music and dance, and 
experiment with ways of changing them. They safely use and explore a variety of materials, tools and techniques, experimenting 
with colour, design, texture, form and function. 
The first 2-3 weeks should focus on inducting the children into the class and the school, introducing the project as part of induction, 
as well as carrying out a range of baseline assessments. 

A Unique Child: 
observing how a child is 

learning through this project 

Positive Relationships: 
what adults could do in this 

learning project 

Enabling Environments: 
what adults could provide through this learning 

project 
Practitioners will ensure that 
children will learn through: 
~Playing and exploring – 
where children will investigate 
and experience things, ‘have a 
go’ 
~Active learning – where 
children enjoy and are 
engaged in what they are 
doing, can concentrate and 

 
Develop an expectation that music, dance, 
art and design can amuse, delight and 
excite us. Provide myriad opportunities 
that allow children to express what they 
know, understand, wonder about, question, 
feel and imagine, in a variety of mediums. 

 
 

 
 
 
 
 
 
 
 
 
 
 



persist if they encounter 
difficulties 
~Creating and thinking 
critically- where children have 
and develop their own ideas, 
make links between ideas and 
develop strategies for doing 
things 
 
Ongoing assessment 
(formative assessment) is an 
integral part of the learning 
and development process. 
Practitioners should observe 
children to understand how 
they learn, what interests 
them, their level of 
achievement and how to help 
them improve. 

Symbol for assessment:   
To draw attention to a 
suggested activity where 
assessment could further 
inform learning 
development statements  
 

Development statements 
to assist in observing learning 
– use as appropriate with 
individual children and refer 
to other statements as 
needed: 

How can we develop our confidence and 
enjoyment through dance, ring games 
and action rhymes? 

 Plan to teach a variety of songs – 
this should include ring games and 
action songs. 

 Children can act out ring games in a 
large circle or can work in small 
groups to encourage participation 
and collaboration. 

 Encourage small groups of 

children to perform to each other, film 
presentations and play them back on 
the interactive whiteboard – focus on 
joining in. 

 Record the tune to a song the 
children are learning. Small groups 
can listen and sing along to the tape 
– less confident children may find it 
helpful to have a puppet ‘sing’ for 
them. 

 Ask children to sing in different styles 
E.g Sing with wide open eyes, Sing 
with a smile in your eyes, Sing with 
your eyebrows high up, Sing with a 
dance in your voice 

 Type up and illustrate songs and ring 
games for children to use 
independently and take home to sing 
to parents. 

 Once children have a repertoire of 
songs they can sing confidently, 
make up simple dances to them with 
movements such as:  

In pairs, face your partner 

 Examples of ring games and songs: 
Skip to my Lou, Here we go round the 
mulberry bush, Round and round the village, 
The farmer’s in the den, In and out the dusty 
bluebells …  

 Games to play with familiar tunes: 
       To the tune of ‘I hear thunder’ – 
Where is ……….? 
Where is ………..? 
Please stand up. 
Please stand up. 
Run around the circle 
Run around the circle. 
Then sit down. 
Then sit down.    (Good for learning children’s 
names initially) 
 
        To the tune of ‘If you’re happy 
         and you know it.’   
We are walking in a circle you and me, 
We are walking in a circle you and me. 
We are walking in a circle, walking in a circle, 
Walking in a circle, you and me. 
(Actions change to clapping, jumping etc)         
 

 Display favourite songs that the children 
are singing with illustrations. 

 Devise warm up activities to start 
singing sessions. 

 Organise a music area as part of the 
creative area – limit the number of 
children using name cards to avoid 
overcrowding. 

 Ensure there are a variety of percussion 
instruments available with visual 



 
 Enjoys joining in with 

dancing and ring games 
 

 Beginning to build up a 
repertoire of familiar 
rhymes and songs, 
includes movement to 
interest and draw in an 
audience 

 
 

 Enjoys exploring the 
different sounds of 
instruments and uses 
them to accompany 
songs and games 
 

 Uses simple tools and 
techniques for a purpose 
 

 Chooses from a variety 
of materials to create two 
and three dimensional 
pieces 

 
 

 Constructs with a 
purpose in mind, using a 
variety of resources 
 

 Explores what happens 
when colours are mixed 
together 

 

Take two steps backwards 
Take two steps forwards 
Link arms and skip round in a circle 
Take two steps to the side,    etc. 
 Develop ‘success criteria’ with the 

children. E.g. Sing with wide open 
mouths, look at the audience whilst 
singing etc 
 
 
 
 
 

How can exploration of rhythm and beat, 
using our bodies, enhance our enjoyment 
of music making and singing? 
 

 How many different sounds can we 
make with our own bodies? (body 
percussion) E.g. with the children in 
a circle, how many sounds can they 
make using only their hands? 
Clapping with hands cupped, flat, 
fingers only, hands on knees etc. 
Rubbing hands together, tapping, 
snapping, flicking etc 

 Explore different ways of moving 
around the room – skipping, 
running, striding, limping …. Copy 
the rhythm on a tambour – children 
accompany by clapping 

 Use hand percussion sounds to 
accompany well known songs – ie 
clapping, knee slaps … 

instructions on usage. E.g. triangles, 
bells, chime bars, woodblocks, shakers, 
tambours … Restrict the number of 
instruments, store them in groups 
according to whether they should be 
struck, blown, shaken or scraped. 

 Use guided groups to demonstrate how 
to hold each instrument, how to play it 
and how to take care of it. 

 
 
 

 Display the different sounds that our 
hands can make – clap, slap, click, tap 
etc 

 Display favourite songs with the beat 
illustrated with dots underneath the 
words 

 
 

 Display children’s names with the 
number of beats demonstrated – a good 
sorting activity in maths. 

 Film presentations of favourite songs 
with added body percussion – how has 
using our bodies helped to add interest 
to the performance? Which parts of our 
bodies have we used the most? Etc 

 
 
 
 
 
 
 



 
 
 
 
 
 
 
 

 Use every opportunity to get children 
to beat/clap/tap/stamp the pulse of a 
piece of music. 

 How many beats/syllables in our 
names?: 

Children to clap/stamp their names – 
play games where children try to guess 
the name 

 Explore suggestions for body 

percussion to accompany favourite 
songs. 

 
Can we show what we know about 
ourselves through drawing, painting, 
modelling and other ways to mark make?    
 
 Explore body shapes. What shapes can 

your body make? When we are doing 
different things our bodies make different 
shapes – E.g. What do you do in the 
playground? Ask children to show what 
they are doing – catching a ball, freeze in 
mid action – talk about the shapes that 
the body males. Take photographs of our 
bodies doing a variety of different things 
at playtime – link with PSE 

 ‘Collect’ some of these shapes by 
drawing around them whilst in action on 
the floor. Which ones are similar? Which 
ones look the same? Which look small? 
Which are long and thin?  

 Link with The World – children will have 
focussed on drawing features of their 
faces whilst exploring the senses – 

 
 
 
 
 
 
 
 
 

 Look at body shapes in paintings – 
explore the things they are doing in the 
painting. What sort of shapes can be 
seen? 

 Compare and contrast what the children 
are doing in their play ground theme with 
some of the actions that people in 
paintings are doing. 

 
 
 
 
 
 
 
 
 
 
 
 
 

 Display self portraits as part of the ‘who 
am I?’ theme. Add children’s responses 
to the drawings. What do the drawings 
say about each of the children? 



 Draw self-portraits – use mirrors and 

look carefully at the shapes of the 
features – draw the eyes, nose and 
mouth first, then the shape of the face. 
Use any drawing media that will make 
strong dark lines. 

 Explore patterns that the voice might 
make – where does the voice come 
from? What might it look like? How can 
we show our thoughts as we are 
speaking? Make patterns to show what 
your voice might be doing. E.g. a voice 
shouting, a singing voice, a voice 
speaking different languages, a happy 
voice. Use any media to demonstrate the 
variety of voice patterns. 

 
 
 

Quality text ‘Here’s a Little Poem’: 
 
‘Me, Myself and I’  ‘A Circle of Sun’ page 8– 
one of the poems that could be explored 
further, either as is, or changing the words to 
personalise for the class group. Could be 
used for Poetry Performance. Link with 
Reading and Writing and The World. 
 

 Having explored all the things that 
the children can do with their bodies 
in movement, how they gather 
information through their senses, 
their favourite things, sights, sounds 
– what they look like etc – this 

 Use sketch books to explore shapes of 
features, faces, voice patterns 

 Display children’s voices as part of 
finding out all about me. 
 

 
 
 
 
 
 
 
 
 
 
 
Provide multiple copies of Here’s a Little 
Poem 
 
 
 
 
 
 
 
 
 

 Provide copies of the poem to take home 
in PACT folders. 

 Present the poem to another class or 
use in Whole School Poetry 
Performance. 

 



poem’s themes should resound with 
them. 

 Explore the pictures in their minds 
that the words evoked, learn the 
poem off by heart. 

 What kind of actions/dance 

movements could we add to the 
poem to bring it to life for an 
audience? 

 The poem can be split into sections - 
the children taking different sections.  

 The line – ‘I’m Earth’s many 

colours’ – to be investigated. 
Colour mixing – what colours do I 
need to make green? Make paint 
patches of different colours. Make a 
link between the colour mixing 
experiments and colours that the 
children see all around them in the 
world. 

 Display colour investigations alongside 
the poem, add children’s responses – 
links to earth’s colours. ( E.g. Autumn 
colours) 

 Re-write the poem as appropriate. 
 
 
 
 
 
 
 
 
 

 Display children’s ideas of ‘earth’s many 
colours’ – with connections they have 
made to what they see. 

 Go on a colour walk outside in the school 
environment and further afield in the 
local area. Make colour notes of what 
has been seen. 

 Film the presentation – reflect on the 
dance movements and how they affect 
the quality of the performance. 

 
 
 
 
 

 
. 
 

 
 

 
 
 
 
 
 

 
 
 
 

 
 
 
 



 

 

 

Autumn 2015 Reception Learning Project: ‘Who am I?’ 
 

Prime area: Physical development 
2. Health and self-care: Children know the importance for good health of physical exercise, and a healthy diet, and talk about 
ways to keep healthy and safe. They manage their own basic hygiene and personal needs successfully, including dressing and 
going to the toilet independently. 
The first 2-3 weeks should focus on inducting the children into the class and the school, introducing the project as part of induction, 
as well as carrying out a range of baseline assessments. 

 

A Unique Child: 
observing how a child is 

learning through this project 

Positive Relationships: 
what adults could do in this 

learning project 

Enabling Environments: 
what adults could provide through this learning 

project 
Practitioners will ensure that 
children will learn through: 
~Playing and exploring – 
where children will investigate 

 
Link with PSE & Physical Development 
 

 
 
 
 

 
 
 
 

 

 
 
 
 
 



and experience things, ‘have a 
go’ 
~Active learning – where 
children enjoy and are 
engaged in what they are 
doing, can concentrate and 
persist if they encounter 
difficulties 
~Creating and thinking 
critically- where children have 
and develop their own ideas, 
make links between ideas and 
develop strategies for doing 
things 
 
Ongoing assessment 
(formative assessment) is an 
integral part of the learning 
and development process. 
Practitioners should observe 
children to understand how 
they learn, what interests 
them, their level of 
achievement and how to help 
them improve. 

Symbol for assessment:   
To draw attention to a 
suggested activity where 
assessment could further 
inform learning 
development statements  
 

Can we begin to appreciate the 
importance of good health? 

 
 Initiate some brain gym exercises at the 

beginning of morning and afternoon school. 
How do you think performing these 
exercises helps us to get ready for learning? 
E.g Cross Crawl – march on the spot for a 
few minutes – raise your right knee, touch it 
with your left hand and when you raise your 
left knee touch it with your right hand –
moving opposite parts of the body at the 
same time. Lazy Eights is a warm up for the 
fingers and the eyes, useful in preparation 
for writing. Starting at the centre draw an 
eight on its side. Go upwards first, watching 
the movement of the fingers all the time as 
the eight shape is being made. Do some 
eights with one hand, then the other hand, 
then with both. Hook ups calms and 
focuses and supports concentration. Cross 
the wrists and clasp the hands together. If it 
feels comfortable, fold your hands upwards 
so that they rest on your chest, just 
underneath the chin. Breathe deeply and 
enjoy feeling calm. Then uncross hands and 
feet, put the tips of your fingers and thumbs 
together as if to make a tower. Breathe 
deeply and think about what you might be 
doing next. 
 

 Explore the importance of sharing fruit 
together, either in the morning or the 
afternoon. This can be combined with using 

 
 
 Brain gym exercises can be used at any time 

during the day – can be used to instill energy 
and to calm down. 

 Children can begin to think about how 

developing a range of favourite brain gym 
exercises can support their health through 
integrating mind and body through movement 

 Adults to consistently draw attention to the 
effects of activity E.g. warming up exercises to 
get the body ready to move, calming 
meditative movements to wind down. Needing 
the balance between times of rest and times of 
activity 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 Link with PSE and develop routines for 
sharing fruit and drink together. Adults 
can encourage reluctant eaters to join in 
and taste fruits they haven’t eaten before 
– eating collectively provides a good role 



Development statements 
to assist in observing learning 
– use as appropriate with 
individual children and refer 
to other statements as 
needed: 
 
 Understands that 

equipment and tools 
have to be used safely 
(Link with moving and 
handling) 
 

 Developing 
independence in self 
care, sometimes needing 
support. 

 
 Increasingly able to dress 

and undress with support 
 

 Observes the effects of 
activity on their bodies 

 
 

 Eats a healthy range of 
foodstuffs and is 
beginning to understand 
the need for variety in 
food 

 
 
 
 

the water bottles for a drink. Investigate our 
favourite fruits. 

 
 

 Encourage children to participate and 

enjoy the healthy school dinners provided. 
Model through eating with the children and 
use circle time to discuss favourite parts of 
lunch, beginning to make a link between a 
balanced healthy lunch and learning. 
Explore our favourite foods. 
 
 
 
 
 

Link with PSE - foster independence 

through children developing confidence in 
knowing and  following the routines of dressing 
and undressing for PE, managing their personal 
needs in the toilets, organising their coats, 
scarves, gloves etc 
 
 
 
 
 
 
 
 
 
 
 

model for the whole class group. 
Highlight, that drinking water boosts 
energy and helps us with our 
concentration. 
 

 Adults eat with the children for the first 
half term – a good opportunity to promote 
school lunches, monitor children’s eating 
and support autonomy through children 
learning how to manage themselves and 
their trays in the dining room. 
Communicate with parents as appropriate 
and invite them in to share a lunch-time 
with their child. 
 

 Ensure that the purpose for routines are 
communicated to parents and children 
and are followed consistently. Display 
procedures in the classroom and publish 
on VLE 

 



 
 
 
 

 

 

Autumn 2015 Reception Learning Project: ‘Who am I?’ 
 

Prime area: Communication and Attention 
1. Listening and attention: ELG - Children listen attentively in a range of situations. They listen to stories, accurately anticipating 
key events and respond to what they hear with relevant comments, questions or actions. They give their attention to what 
others say and respond appropriately, while engaged in another activity. 
The first 2-3 weeks should focus on inducting the children into the class and the school, introducing the project as part of induction, 
as well as carrying out a range of baseline assessments. 

 

A Unique Child: 
observing how a child is 

learning through this project 

Positive Relationships: 
what adults could do in this 

learning project 

Enabling Environments: 
what adults could provide through this learning 

project 
Practitioners will ensure that 
children will learn through: 
~Playing and exploring – 
where children will investigate 

 
Establish the importance of active listening 
through talking with the children. Ask questions: 
Why do we listen? How can we help ourselves 
become better listeners? Draw out some rules 

 
 
 
 
 



and experience things, ‘have a 
go’ 
~Active learning – where 
children enjoy and are 
engaged in what they are 
doing, can concentrate and 
persist if they encounter 
difficulties 
~Creating and thinking 
critically- where children have 
and develop their own ideas, 
make links between ideas and 
develop strategies for doing 
things 
 
Ongoing assessment 
(formative assessment) is an 
integral part of the learning 
and development process. 
Practitioners should observe 
children to understand how 
they learn, what interests 
them, their level of 
achievement and how to help 
them improve. 

Symbol for assessment:   
To draw attention to a 
suggested activity where 
assessment could further 
inform learning 
development statements  
 

that promote good listening for everyone in 
the class group. Devise learning activities that 
involve interaction and encourage children to 
react, ask questions, seek clarification and 
challenge themselves through problem-solving 
activities. 
 
Can we listen to sounds in the environment, 
in music, songs and rhymes?   
 
 
PHONICS: 
 Focus on Phase 1 of ‘Letters and Sounds’: 

the learning activities are arranged under 
seven aspects including sound discrimination, 
rhythm and rhyme, alliteration, voice sounds, 
oral blending and segmenting.  
(see Kings Cross Academy Phonics 
guidance). 

 Apply phonics learnt discretely to listening 
and attention in all areas of the curriculum 
e.g. learning activities related to themselves: 
learn a wide repertoire of action songs and 
rhymes that encourage the children to be 
attentive, know when to add sounds, when to 
move and when to be still – Ro … ly …po …ly 
…ever …so …slowly Ro … ly … ply faster. 
(p.20 Letters and Sounds) 
 

 Link to Expressive Arts – play the name 
game, ‘Who am I?’ – to beat/clap/tap/stamp 
etc. Model how to clap out their names. Play 
a game where children try to guess which 
name is being clapped, Say a name and ask 
the children to clap it back. Use instruments 

 
 
 
 
 
 
 
 
 
 
 

 Use the guidance provided in Phase 1 – 
Letters and Sounds to embed suggested 
learning activities into and across the whole 
curriculum. 

 Model attentive listening through listening to 
children to encourage talking, make eye 
contact, ask questions and comment on what 
has been said. 

 Build up a range of learning activities across 
all seven aspects and use suggested 
observation opportunities to inform next steps 
in learning. 
 

 
 
 
 
 

 Display the children’s names showing 
visually how many syllables are in their 
name. Use the pack of name cards for 
children to practice using body percussion 
to sound out their name – provide 



Development statements 
to assist in observing learning 
– use as appropriate with 
individual children and refer 
to other statements as 
needed: 
 Joins in with repeated 

refrains and anticipates key 
events, phrases and words 
in rhymes, poetry and 
stories 
 

 Listens in a variety of 
different contexts 

 
 

 Listens to stories with 
increasing attention and 
recall 
 

 Can focus attention and 
follow directions 

 
 
 

to play out their names. Children can 
independently be challenged to clap out their 
names with a partner. 

 Listen to music – use distinct pieces of 
music as cues for routine activities, such as 
tidying up or lining up. Use calming music at 
the end of physical sessions in PE. Children 
can lie still and listen for a couple of minutes 
before they get dressed 
 

 Take Foxy Fred and Floppy frog out 

for a walk locally – they may never have 
been out before, listen for different sounds to 
help him discriminate them. Record sounds 
like footsteps on dry leaves, cars driving 
past etc Listen to the recorded sounds, how 
were they made? Can we make the sounds 
with our voice or an instrument? Children 
can play guessing games with Foxy and 
Floppy –can they, alongside their partner 
recognise the sound? 

 
 Learn action rhymes –E.g this rhyme can 

be sung to the tune of Baa Baa Black sheep: 
Stretch up high as tall as a house, Curl up 
small like a little mouse. Now pretend you 
have a drum, Play like this: boom boom 
boom! Shake your fingers, stamp your feet, 
Close your eyes tightly, And go to sleep. 
 

Can we demonstrate good listening and 
respond appropriately to others? 
 

instruments to play their name E.g. the 
tambour. 

 Set up a ‘space’ for ‘Foxy Fred and 
Floppy Frog’ in the Creative Area’. 
Initially this could be in a box with a label 
saying “Hello, my name is Foxy Fred. 
Please look after me.!” (Similarly for 
Floppy frog) Children can decide what 
they might need and like for them to feel 
safe and where they can find out more 
about them. –  support children in 
identifying a role play area in this first 
half term. It could be a den to play 
favourite games in – this may well 
include a space for Foxy and Floppy 
too! 

 Ensure that all rhymes and songs are 
typed up and laminated to be used in 
independent activities, taken home in 
PACT folders and read in the class 
library. 

 Set up an area where children can listen 
to music and include instruments as part 
of their daily resources. 

 
 
 
 
 
 
 
 
 
 
 



 Listen to stories – read and tell a 

variety of stories to children, encouraging 
responses through asking questions to 
reflect on meaning and develop 
understanding. Ask children to listen for 
explicit things in stories, repeating text, 
rhymes etc 

 Initiate ‘book talk’ – Tell me … was there 
anything you liked about this book…? 
Was there anything you particularly 
disliked…? Was there anything that 
puzzled you? Did you notice any 
patterns/connections…? 

 Retell stories – use story and poetry 
boxes to support. Present stories to 
other members of a group or the whole 
class – ask the audience to give 
feedback and ask questions. 

 Explore stories through drama and 

role play – present to others, asking 
audience to listen for specific 
information, interesting words used, 
instances of exciting expression etc. 
 

 Draw attention to the PACT bookmark 
‘Please would you read this story to 
me’. – thus emphasising the importance 
of listening to stories. 

 Model ‘talk partners’ – discuss the 
purpose of talking and listening to each 
other. Initiate specific activities that 
encourage children to listen to each 
other and remember what has been said. 
E.g. Talk about things you enjoy doing 

 
 
 Introduce books in the class library and 

build up collections of favourite stories 
and poems. Older children could be 
invited to come and read stories – the 
reception children can read and retell 
stories to their peers, learning to choose 
stories to take home in their PACT folders 
to listen to. 

 Adults to model active listening and 
demonstrate appropriate responses.  

 Use children’s responses to inform 
planning. E.g. having listened to ideas 
about a role play area, ensure that some 
of these ideas are made real for them to 
use . 

 Talk partners and collaborative group talk 
should be used throughout the 
curriculum. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



and why – can your partner remember 2 
things with reasons. 

 Model how to listen to each other in a 
small group – emphasise remembering 
what has been said and demonstrating 
understanding through responses. E.g. 
Exploring information about each other’s 
favourite games in the playground. 

 
Quality text ‘Here’s a Little Poem’ 
 

 Throughout this half term learn a 

number of songs, rhymes and poems 
off by heart that can be listened and 
responded to. Encourage them to talk 
about their first responses: What did 
you like about this poem? What did it 
make you think of? Are there any words 
or sounds that they enjoy particularly? 

 How can listening to each other help us 
with our performance? Devise some 
criteria to work towards 

 Establish some favourites and choose 
one to learn and perform for the 
“Performance Poetry Competition’ 
just before half term. 

 Make a poetry box for a chosen poem 
to create a context. The box can be used 
to encourage children to play with the 
ideas and language of the poem to 
develop talk and active listening 

 Circle of Sun, p.8  focuses on who 
they are and what they enjoy doing 

 Listen to CD’s of poems from the 
book. Some of these can be made by the 

 
 
 
 
 
 
 
Quality text ‘Here’s a Little Poem’ 
 

 Display poems together with children’s 
responses  

 Take photographs and film of children 
learning the poem off by heart, listening 
and giving feedback 

 Draw children’s attention to active 
listeners and come up with some simple 
success criteria. 

 Use preparation for the poetry 
performance to work on active listening 
and response. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



children themselves or recorded live 
during class poetry times.. 

 
 
 
 
 
 

 
 
 

 

 

Autumn 2015 Reception Learning Project: ‘Who am I?’ 
 

Prime area: Physical development 
 
1. Moving and handling: Children show good control and co-ordination in large and small movements. They move confidently in a range of 

ways, safely negotiating space. They handle equipment and tools effectively, including pencils for writing. 
 

The first 2-3 weeks should focus on inducting the children into the class and the school, introducing the project as part of induction, 
as well as carrying out a range of baseline assessments. 

 

A Unique Child: 
observing how a child is 

learning through this project 

Positive Relationships: 
what adults could do in this 

learning project 

Enabling Environments: 
what adults could provide through this learning 

project 



Practitioners will ensure that 
children will learn through: 
~Playing and exploring – 
where children will investigate 
and experience things, ‘have a 
go’ 
~Active learning – where 
children enjoy and are 
engaged in what they are 
doing, can concentrate and 
persist if they encounter 
difficulties 
~Creating and thinking 
critically- where children have 
and develop their own ideas, 
make links between ideas and 
develop strategies for doing 
things 
 
Ongoing assessment 
(formative assessment) is an 
integral part of the learning 
and development process. 
Practitioners should observe 
children to understand how 
they learn, what interests 
them, their level of 
achievement and how to help 
them improve. 

Symbol for assessment:   
To draw attention to a 
suggested activity where 

Can we move safely in a range of ways 
with pleasure and confidence? 
 
 
 Explore the learning environment, 

inside and out. Investigate resources and 
space available in the classroom, (in 
workshop areas) in the outside space, 
(paying particular attention to the play 
platforms – large balconies above the 
playground) in the halls, (P.E. Dance, 
ring games, the parachute etc) and in the 
playground, (using the bikes and 
scooters and using play equipment. 
Take time to explore the ‘Multi use 
games area’, Gas Holder Number 8 
Park, Home area (pedestrianised area 
just outside the school gates, Granary 
and Lewis Cubbitt Square, Lewis Cubbitt 
Park, the Tram Sheds and the steps 
leading down to the canal, as well as the 
canal itself and Camley Street Nature 
reserve. (2 minutes walk away from the 
school) 

 

 Investigate the outside environment and 
resources on offer- explore how to move 
around the space being aware of the 
areas that are designated for plants to 
grow (the walkway under the trees, 
raised beds, window boxes etc. 

 Initiate routines for getting changed for 
PE – and getting dressed again. 

 
 
 
 
 Plan activities that utilise all of the spaces 

to move around in. E.g. Introductory 
learning activities in each of the workshop 
areas, an obstacle course in the outside 
space, playing ring games in the hall, 
using the parachute inside and out, 
playing ball games outside and exploring 
the play platforms 

 Plan to plant bulbs that will come up in 
the spring – identify areas in the outside 
space for planting 

 Take photographs and use film cameras 
to demonstrate the different ways we 
move in the available spaces. Use to 
consolidate ‘how can we help ourselves 
and others to play’. 

 Use VLE to communicate and make 
posters to facilitate how the space is used 
to move in, inside and out. 

 Talk with children about how they feel 
when they have been active – promote 
health awareness through enabling 
children to make the connection between 
exercise and good health. 

 
 
 
 
 
 
 



assessment could further 
inform learning 
development statements  
 

Development statements 
to assist in observing learning 
– use as appropriate with 
individual children and refer 
to other statements as 
needed: 
 
 
 Experiments with 

movement in different 
ways and directions 
 

 Actively explores space 
using movement, 
increasingly developing a 
sense of safety 

 
 
 Explores and uses a 

range of equipment with 
developing control  

 
 
 
 
 
 
 
 

 In what different ways can we move in 
the hall? Explore walking, skipping, 
hopping, bouncing, running, galloping etc 

 Use music and song to enhance ring 
games, in a large group and in smaller 
groups. 

 Link with PSE – use the parachute and 
explore different ways of moving. 

 In the playground, introduce the play 

equipment that will be on offer to them at 
playtime – balls, quoits, bean bags, 
skipping ropes. Explore different ways of 
using the equipment – E.g. The ball – 
rolling, bouncing, throwing, catching, on 
their own, with a partner, in a group. 

 In the playground, use the bikes and 

scooters – discuss the parts of our 
bodies that we use to ride, how can we 
go faster, and how do we slow down? 

 Induct children into using the climbing 
area in the playground – discuss rules 
for moving safely in this space. 

 
 
 
 
 
 

 
Can we move and stop in a space and 
play near and with others safely? 
 
 Inside the classroom and in the outside 

space – linking with PSE negotiate how 

 
 
 
 
 
 
 
 
 
 

 Use film cameras to demonstrate and 
reflect on how everyone can use available 
space safely. 

 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 

 
 
 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

we move around inside and out. Use 
rhymes and song to facilitate stopping 
and starting a learning activity or a 
clearing up session. 

 Use P.E. sessions to demonstrate how 
to find a space, how to use the space 
safely, listening to instructions and 
stopping and starting. 

 Explore our own need for personal 

space when involved in learning 
activities, by ourselves and with others. 
Focus on how we interact with others 
when involved in a group game. E.g 
When building a construction using the 
large wooden blocks and planks, take 
account of other children nearby. Explore 
reasons. 

 In the playground – who is there to help 
keep us safe? How can you support 
 yourself in keeping safe in the 
playground? (playtimes – lunchtimes) 

 In the dining room and stairs 

(generally moving around the public 
spaces) – how do we move around the 
dining hall safely? How do we enter and 
leave the dining hall and move up and 
down the stairs safely?  

 
 
 
In what ways can we develop usage of a 
range of small and large equipment? 

 

 
 
 
 
 
 
 
 Ensure that the children know who their 

designated lunchtime supervisor is, as 
well being aware that all the LS are there 
to support them in playing safely. 

 Lunchtime Supervisors to model safe 
movement around the dining hall and 
public spaces to the playground. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 Adults to support children in making a 
plan for the constructions, together with 
equipment used. Such drawings will 
support others in their attempts to create 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 Explore the range of construction 

equipment that is available, inside and out. 
E.g. Building a den outside for ‘Foxy Fred 
and Floppy Frog’, using wooden blocks, milk 
crates, wooden planks and cardboard 
boxes. Creating a den for him inside using a 
variety of construction equipment – lego, 
mobilo etc Compare the different ways we 
move according to equipment used. 
 

 Investigate how to use the tools designated 
for gardening – trowels, bulb planters, 
watering cans, small forks, brushes, dustpan 
– also how to take care of them: cleaning 
and storage. Devise rules to take care of 
gardening tools. 
 

 Explore tools used when handling malleable 
materials – play dough, clay etc. ( Link with 
expressive arts and design) What different 
ways can we use our hands to change the 
shape of the dough? What parts of your 
hands did you use? How can modelling tools 
help us to change the texture, create 
different shapes? Do we use different parts 
of our hands when using a clay tool? 

 
 

Quality text ‘Here’s a Little Poem’ 

 ‘Just Watch’ – page 17 
 

 How can a poem help us to explore 
different ways of moving and stop on 
signal? 

such models as a den for Foxy Fred and 
Floppy Frog 

 
 
 
 

 Adults to prepare the ground for children 
to plant bulbs  

 Have a selection of clay tools available, or 
experiment with old cutlery, lollipop sticks 
etc. Discuss the importance of keeping 
tools clean and stored away safely. 

 Adults to draw attention to the variety of 
equipment used to support learning and 
the range of movements used to develop 
skills. In particular, to compare the 
provision used to develop gross motor 
skills and those that focus on fine motor 
skills. Highlight purpose of usage. 

 
 
 
 
 
 
 
 
 

 Use multiple copies of ‘Here’s a Little 
Poem’. 

 Make into poetry cards and add to 
“Favourite Poem Collection”. 

 Adults to draw attention to the range of 
different ways of moving – can be 
performed inside or out. Film the 



 
 
 
 
 
 
 
 
 
 

 Learn the poem off by heart 
            collectively – initially children  
           can perform the movements  

      whilst the adult says the poem. 
 Develop collaboratively in small groups – 

children learn the words whilst saying the 
poem. 

 Can be consolidated in partners, one 
child saying the words, the other 
performing – then swap. 

 The words of the poem can be changed 
to feature different movements and used 
in PE sessions or as a warm up in the 
mornings. 

movements and discuss how the poem 
adds to the enjoyment of moving 

 
 

 

 

 

Autumn 2015 Reception Learning Project: ‘Who am I?’ 
 

Specific area:  
 
Number: ELG - Children count reliably with numbers from one to 20, place them in order and say which number is one more or one less than 

a given number. Using quantities and objects, they add and subtract two single-digit numbers and count on or back to find the answer. They 

solve problems, including doubling, halving and sharing. 
The first 2-3 weeks should focus on inducting the children into the class and the school, introducing the project as part of induction, 
as well as carrying out a range of baseline assessments. 



 

A Unique Child: 
observing how a child is 

learning through this project 

Positive Relationships: 
what adults could do in this 

learning project 

Enabling Environments: 
what adults could provide through this learning 

project 
Practitioners will ensure that 
children will learn through: 
~Playing and exploring – 
where children will investigate 
and experience things, ‘have a 
go’ 
~Active learning – where 
children enjoy and are 
engaged in what they are 
doing, can concentrate and 
persist if they encounter 
difficulties 
~Creating and thinking 
critically- where children have 
and develop their own ideas, 
make links between ideas and 
develop strategies for doing 
things 
 
Ongoing assessment 
(formative assessment) is an 
integral part of the learning 
and development process. 
Practitioners should observe 
children to understand how 
they learn, what interests 
them, their level of 

Foster enjoyment in mathematics through 
providing learning experiences that equip 
children to think for themselves. Facilitate 
opportunities for the exploration of order, 
pattern and relationships in mathematics; 
together with developing skills in calculation 
that can be applied to practical and purposeful 
mathematical investigations. 
Use Learning Journals to reflect on developing 
skills and confidence in mathematics. 
 
In what different ways can we sort, group 
and match a variety of objects? 
 
Enable children to investigate their learning 
environment - using resources throughout 
the room. E.g.: 

 In the role play area – Put a cup on each 

saucer, Put a spoon in each bowl, place a 
soft toy on each chair. Sort the ‘play food’ into 
sets, match number names to the objects in 
the sets. 

 Explore ‘small world’ equipment – look at 

Joe’s sets of cars, look at Ryan’s sets of 
people. Compare – Who has more, Joe or 
Ryan? Who has less? How many more/less? 

 
 
 
 
 
 
 
 

 
 
 
 

Use the opportunity of familiarising the 
children with learning equipment and where 
it is systematically stored to facilitate a 
variety of sorting, counting and matching 
activities. 
  
 Replicate similar learning activities in the 

outside spaces. 
 Use photographs alongside numbers to 

indicate storage. 
 Laminate packs of number cards, large and 

small to be used across the workshop areas 
 
 
 
 

 



achievement and how to help 
them improve. 

Symbol for assessment:   
To draw attention to a 
suggested activity where 
assessment could further 
inform learning 
development statements  
 

Development statements 
to assist in observing learning 
– use as appropriate with 
individual children and refer 
to other statements as 
needed: 
 

 
 Can count and organize 

members of the class 
group into sets E.g. The 
set of boys, the set of 
girls. The set of children 
who are 4, the set of 
children who are 5 
 

 Explores sorting & 
counting activities, one to 
one matching, using 
resources in all the 
classroom areas 

 
 

Which objects do not have a ‘partner’? Why?  
Children match the objects of the two sets in 
order to answer the questions. 

 In the thinking/maths area – children form 2 
sets that involve an intersection. E.g. 2 large 
hoops on the floor, one labelled Bears, the 
other labelled Red. Children select compare 
bears and place in the appropriate hoop. 
What happens to the red bears? This 
introduces the intersection ‘in both’ – Red 
bears. 

 In the Creative workshop area – Can you 
organise painting equipment so that everyone 
in your group has a water pot, a paintbrush, 
an apron and a cloth for drying the brush. 
How many brushes do you think you’ll need? 
etc 

 In the Communication area – the banded 
books are all mixed up & need sorting. Have 
we got enough pink band books for everyone 
in our class to have one each? Name cards to 
be matched to each book? How many more 
will we need? How many children would need 
to share? 

 
 
In what ways can we show awareness of 
numbers in familiar contexts? 
 Use numbers to help organise where things 

are to be kept – label resources with 
numbers: E.g.  10 puppets, 6 jigsaws, 8 
rolling pins, 7 pairs of scissors etc 

 Use numbers to indicate how many children 
can play in the sand/water/role play areas at 

 
 Devise strategies with the children to check 

accuracy for counting. E.g. That everyone in 
a small group checks, or a partner checks etc 
 

 

 
 

 
 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 Ensure that children are given the 

opportunity to see and use numbers 
around the classroom and the outside 
space 

 Model recording numbers for a purpose 
– scoring for games, writing labels 
indicating how many items in a box.  

 Children can be encouraged to record in 
a number of ways. E.g. Playing a game 
involving throwing balls through a hoop – 



 Experiments with 
counting and 
representing information 
about ‘ourselves’ in a 
number of different ways 
 

 Enjoys exploratory 
activities about ‘Who am 
I?’ 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

any one time. E.g. Water tray to be controlled 
by the provision of aprons labelled 1-4 

 Use numbers to show class attendance for 

the day, number of boys, number of girls, 
 Assorted board and card games, dominoes 

and jigsaws  
 Outside - Numbering wheeled toys and 

painting parking spaces to match, scoring 
games such as throwing beanbags into a 
bucket, quoits over a cone etc, numbering the 
storage spaces for gardening tools, a 
laminated number line using photos of 
children from the class etc 

 Use numbers alongside number rhymes and 
games 

 
 
 
 
 
 
 
 
 
Can we form sets of children and objects 
counting with accuracy? 
 

 Explore children’s attributes and form 

into sets, E.g. The set of children who wear 
glasses, The set of children who walked to 
school today, The set of children who like 
apples, The set of children who are 4 etc 
Count those children that are in the set and 
those who are not in the set. This can be 

scores may be recorded by: putting 
pebbles in a pot, placing pictures of balls 
onto a board, drawing circles to 
represent balls, using tally marks, using 
numerals. 

 
 
 

 
 
 
 

 
 
 
 
 
 
 
 

 
 

 Display the results of children’s 
explorations – read, compare the 
information and interpret: How many 
children in the class are 5? How many 
more children are 4? Etc 

 
 
 
 
 
 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

organised as a class group or as a small 
group. 

 Represent attributes of children in a variety 
of ways. E.g. The set of children that are 4 
and the set of children that are 5. This 
information can be demonstrated in 3D form 
with bricks, beads etc; mapping; drawing a 
line from the child’s name to his age; as a 
venn diagram and as a pictograph. 
Comparisons between the number of children 
in each set can be made. 

 Use everyday objects, such as children’s 
shoes, socks, gloves– to partition and count 
into sub-sets/good for doubling and halving. 

 Sort and count – E.g., all the things 

needed to organise a birthday party for ‘Foxy 
Fred and Floppy Frog’. Ask questions – How 
will we know if there will be enough cakes, 
sandwiches, cups, presents? etc 

 
Quality text ‘Here’s a Little Poem’ 
 
Children should learn a selection of number 
rhymes and songs to practise counting and 
calculating in a meaningful way. Maths boxes 
can be based around the rhymes and include 
concrete opportunities for counting. 
 
An example from ‘Here’s a Little Poem’ – 
Candles p26: 

 5 candles 
 5 party hats 
 5 soft toys 
 5 invites 
 copies of the rhyme 

 
 
 
 
 
 
 
 

 

 

 

 

 

 

 

Use poetry cards from the book and 
make up Maths Boxes 

 

 
 
 
 

 



 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Autumn 2015 Reception Learning Project: ‘Who am I?’ 
 

Specific area: Understanding the World 
1. People and Communities: Early Learning Goal – Children talk about past and present events in their own lives and in the 
lives of family members. They know that other children don’t always enjoy the same things, and are sensitive to this. They know 
about similarities and differences between themselves and others, and among families, communities and traditions. 

The first 2-3 weeks should focus on inducting the children into the class and the school, introducing the project as part of induction, 
as well as carrying out a range of baseline assessments. 

A Unique Child: Positive Relationships: 
what adults could do in this 

Enabling Environments: 



observing how a child is 
learning through this project 

learning project what adults could provide through this learning 
project 

Practitioners will ensure that 
children will learn through: 
~Playing and exploring – 
where children will investigate 
and experience things, ‘have a 
go’ 
~Active learning – where 
children enjoy and are 
engaged in what they are 
doing, can concentrate and 
persist if they encounter 
difficulties 
~Creating and thinking 
critically- where children have 
and develop their own ideas, 
make links between ideas and 
develop strategies for doing 
things 
 
Ongoing assessment 
(formative assessment) is an 
integral part of the learning 
and development process. 
Practitioners should observe 
children to understand how 
they learn, what interests 
them, their level of 
achievement and how to help 
them improve. 

Symbol for assessment:   

Enable children to distinguish 
themselves from other people with whom 
they live and interact through talking and 
drawing out significant experiences that helps to 
create their own identity. Use similarities and 
differences within the class community as 
opportunities for exploration and celebration. 
 

 Link with Speaking – sharing a 
special object that tells us more about 
each other & remembering personal 
memories and experiences 

 Explore how we find out about things 
that happened in the past. E.g. Ask 
questions, what can you remember when 
you were young? – What toys did you 
play with? What did you enjoy doing? 
Who was your best friend? Who might 
you ask? How did you celebrate your 
birthday? Did you have a pet? 

 Children could generate a few questions 
to ask their families at home about what 
life was like when they were young. 
Special artifacts could be collected to 
add information to ‘then and now’ book 

 Make a ‘then and now’ book about 

children’s families. The first half filled 
with self portraits, drawings and 
photographs of the child now in 
Reception. E.g. information about 
friends, favourite toys, games, family and 
school – including dates. 

 
 
 
 
 
 
 
 

 
 

 Adults to emphasise that the ‘Then and 
Now’ books will form part of the ‘Exhibition 
– ‘All about Me’. This will include the 
special objects with captions – some of 
the personal memories will be included in 
the books. 

 Write to parents explaining the purpose of 
the exhibition, that any artifacts/photos 
they bring in will be looked after and 
returned. For example photographs of 
their children as babies and toddlers. 

 Encourage parents to be involved 
through publishing snippets of children’s 
learning on the VLE – together with how 
aspects of their cultures and traditions 
could enrich their learning further. 

 Provide books and artifacts about 
‘personal histories’  

 Adults to model the process to the 
children by bringing in special objects, 
memories, photos of when they were 
young.  
 



To draw attention to a 
suggested activity where 
assessment could further 
inform learning 
development statements  
 

Development statements 
to assist in observing learning 
– use as appropriate with 
individual children and refer 
to other statements as 
needed: 
 
 Shows interest in finding 

out more about the lives 
of people who are 
familiar to them 
 

 Remembers and talks 
about significant events 
in their own experience 
 

 Recognises and 
describes special times 
or events for family or 
friends 

 
 

 Knows some of the 
things about them that 
make each of them 
unique, and can talk 
about such similarities 
and differences in 

 The second half (with the book turned 
upside down and back to front) – make it 
about parents, grandparents, based on 
things they remember and old 
photographs.  

 Use a variety of collaborative 

speaking and listening activities to share 
information about each other – compare 
and contrast, ask questions etc.  

 
Quality text ‘Here’s a Little Poem’ 
 

 Read the selection of poems – “Who 
lives in my house?” 

 Talk about their own experiences of 
family life in relation to these poems. 

 Link with writing - Write poems 

based on themselves and their families 
E.g. Use a starter line – I am the boy who 
lives near the park and kicks a ball about 
in there, just for fun. I am the boy who 
loves his baby sister, but  wishes she 
would stop crying … OR ‘What was it like 
when you were young, Grandma? 

      When I was young I loved to roller 
      skate and catch fish in the river  
     with my hands. 
      When I was young …       

 
 
 
 
 
 

 
 
 
 
 
 

 
 

 
 

Provide multiple copies of Here’s a Little 
Poem 
 

 Include an anthology of children’s 
poems in the exhibition. 

 
 Provide feedback forms for parents 

and other visitors to comment – 
communicate with the children. 

 
 
 

 
 

 
 
 

 
 
 

 
 

 
 

 



 

 

 

Autumn 2015 Reception Learning Project: ‘Who am I?’ 
 

Prime area: Personal, Social and Emotional Development 
1. Making relationships: ELG - Children play co-operatively, taking turns with others. They take account of one another’s ideas about how to 
organize their activity. They show sensitivity to others’ needs and feelings, and form positive relationships with adults and other children. 

relation to friends or 
family 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 



2. Self-confidence and self-awareness: ELG - Children are confident to try new activities, and say why they like some activities more than 
others. They are confident to speak in a familiar group, will talk about their ideas, and will choose the resources they need for their chosen 
activities. They say when they do or don’t need help. 
3. Managing feelings and behaviour: ELG - Children talk about how they and others show feelings, talk about their own and others’ 
behaviour, and its consequences, and know that some behaviour is unacceptable. They work as part of a group or class, and understand and 
follow the rules. They adjust their behaviour to different situations, and take changes of routine in their stride. 
 
The first 2-3 weeks should focus on inducting the children into the class and the school, introducing the project as part of induction, 
as well as carrying out a range of baseline assessments. 

 
Initial experience: children’s entry into school may well be staggered so the initial experience will need to be repeated as 
appropriate: 

 Experience and Observation – As part of finding out about themselves in their new environment the children will go on a 
short tour of the building pertinent to the Foundation Stage, including the outside areas. (In future years, children from 
the Nursery will be more familiar with the school and the ‘tour’ may take on a different emphasis) What could they 
take with them to remember some of the things they see? Photographs and/or a short video will allow them to look back 
and identify key moments during their exploration. During their trip, they will find Foxy Fred and Floppy Frog each toy will 
have a note tied to them – “I fell out of bed! Please take care of me…”  A suitcase with artifacts inside is next to them i.e: a 
diary with a letter inside, a photograph album of their friends from the poem, a favourite toy, a toothbrush, a comb, a copy 
of the poem ‘In Bed with Cuddly Creatures.’  

 Reflection & Extension - – Use photographs of highlights of the tour to stimulate discussion and ask questions. What did 
we learn about our school from looking around? Who are these two characters that we have found along the way? How can 
we take care of them? How can we find out more about them? What is the significance of the writing? (the poem)? What 
can we learn from reading and looking at the poem together?  How can we make sure that everybody has a chance to take 
care of Foxy Fred and Floppy Frog? Would they like to see where we all live, perhaps sleepover!!? How can we share what 
we learn about the fox, the frog and each other? 

 Representation – Perhaps initiate a ‘learning wall’ about each other and their new school environment (Who am I?) – as 
part of this, include visual representations of the routines concerning the looking after of Fox and Frog, the 
structure of sleepovers with the children, together with a mind map to show the children’s ideas derived from 
looking at clues they found in the suitcases. 

 
 

A Unique Child: 
observing how a child is 

learning through this project 

Positive Relationships: 
what adults could do in this 

learning project 

Enabling Environments: 
what adults could provide through this learning 

project 



Practitioners will ensure that 
children will learn through: 
~Playing and exploring – 
where children will investigate 
and experience things, ‘have a 
go’ 
~Active learning – where 
children enjoy and are 
engaged in what they are 
doing, can concentrate and 
persist if they encounter 
difficulties 
~Creating and thinking 
critically- where children have 
and develop their own ideas, 
make links between ideas and 
develop strategies for doing 
things 
 
Ongoing assessment 
(formative assessment) is an 
integral part of the learning 
and development process. 
Practitioners should observe 
children to understand how 
they learn, what interests 
them, their level of 
achievement and how to help 
them improve. 

Symbol for assessment:   
To draw attention to a 
suggested activity where 

 
How can we be happy about separating from 
home and family? 
 
 Communicate with parents so that they 

realise what the routines are going to be 
during the period of induction. E.g. children 
self-registrate on entry and then involve 
themselves in learning opportunities on offer. 
Parents can stay and interact with their child 
up to 9:25am – as appropriate. (Towards the 
end of the induction period, parents need to 
know teacher expectations about establishing 
morning routines) 

 Take photographs of children for coat pegs, 
lunchtime labels and create a welcome 
display. Add speech bubbles to say hello in 
English, French, BSL and in any other 
language pertinent to the class group.  

 Learn ‘Hello’ and ‘goodbye’ song to mark the 
beginning and end of the day. Call and 
response “Say hello’ -“Hello’ Say hello – 
hello, Say hello – hello, Say hello – hello.” 
(Sing hello, whisper hello etc) Similar for 
goodbye. (Use BSL alongside) 

 Initiate a self -registration routine using name 
cards and photographs. These should be 
available for the children to find their name 
when they arrive – showing ‘who is here 
today’? 

 Instigate a question table where children, 
supported by parents, are required as part of 
the beginning of session routine to register 
their response to a daily question by placing 
their name card in a ‘yes’ or ‘no’ container. 

 
 Ensure that the learning environment 

(indoors and outside) is clearly set up into 
‘workshop areas’ (Communication, 
Thinking, Physical and Creative) and that 
the resources are easily accessible to 
adults and children. Specific resources to 
support all areas of development may be 
stored in all ‘workshop areas’.  

 Children should have opportunity to select 
activities as soon as they arrive with their 
parents. This means that children can be 
involved in learning opportunities throughout 
the environment, rather than ‘waiting’ for all 
the class to arrive. 

 Provide a couple of packs of name cards – 
these can be used for a variety of activities. 
E.g. children placing their name in the area 
they have chosen to be in, or the teacher 
using name cards to organise learning 
opportunities in the environment. 

 Create a ‘Welcome” display and an interactive 
‘question table’. 

 Use photos to show strategies to enable 
children to help themselves if separation is an 
issue. 

 Some children may want to bring a soft toy 
from home to help bridge the transition from 
home into school – encourage parents to work 
towards their child’s autonomy. 

 Take videos of children enjoying themselves in 
school – playing collaborative games, joining 
in role-play etc. This could be played on the 
interactive whiteboard for parents and children 
to share. 



assessment could further 
inform learning 
development statements  
 
Development statements 
to assist in observing learning 
– use as appropriate with 
individual children and refer 
to other statements as 
needed: 
 
~Can play in a group, 
extending and elaborating 
play ideas, e.g. building up 
a role play activity and 
contributing actively 
 
~Initiates play, welcoming 
peers to join in, e.g. working 
collaboratively to make a 
group model from Lego 
 
~Demonstrates friendly 
behaviour, initiating 
interaction with peers and 
adults. 
 
~Can select and use 
activities and resources 
within all the areas of the 
classroom and outside with 
support. 
 

For example the question may refer to 
interests in the setting, or seasonal changes, 
or may aim to develop a concept. E.g. have 
you got brown eyes? (Provide a mirror) Do 
you like to eat apples? Did you enjoy the 
teddy bear’s picnic yesterday? 

 Play a range of ‘getting to know you’ games 
in small groups, to develop a sense of 
community.  

 Set up ‘circle time’/ class meetings to provide 
a forum for children to develop their self 
confidence, build their self esteem and begin 
to understand about different feelings and 
emotions. For example, this forum could be 
used to discuss successful strategies to 
enable child and parent to separate, raise the 
issue with the children – How can we let go of 
mum’s hand and feel welcome in the 
classroom? 

 
 
 
 
 
 
 
How can we begin to feel comfortable with 
routines and expectations? 

  - Explore the learning environment, inside 

and out. Find out about the names of the 
workshop areas and the variety of resources 
in them through investigating what is on offer, 
how to use equipment safely and return it to 
designated areas. Encourage children to 

 
 
 
 
 
 
 
 
 
 Adults to ensure that the rules for circle 

time/class meetings are negotiated 
collectively. E.g. all are equal, one person 
talks, no one has to speak, everyone listens 
etc 
 
 
 
 

 
 
 
 
 
 
 
 All adults to be consistent in establishing 

routines and expectations – also 
communicating with parents. 

 Take videos of how children are using the 
different areas, inside and out. Use to 
stimulate discussion about effective clearing 
up, initiating an activity, collaborating, careful 
use of equipment, explaining reasons for what 
they have done, imaginative play etc 



~Shows confidence in 
communication with peers 
and adults 
 
~Is aware of own feelings 
and is developing 
awareness of others and 
their needs – beginning to 
adapt behaviour according 
to different events and 
social situations 
 
 
 
 

 
 
 
 

initiate activities with others and begin to 
explain what they have done and why. 

 Learn a number of action rhymes and songs 
to indicate when to stop, to clear up, to listen 
etc 

 Take a tour of noteworthy parts of the school 
– the office, toilets, dining room, playground 
etc. Introduce children to significant adults. 

 Introduce the ‘learning rule’ – “How can we 
help ourselves and others to learn?” and 
“How can we help ourselves and others to 
play?” Children can come up with their own 
ideas to support their enjoyment of learning in 
school. 

 Devise routines for getting ready for playtime, 
lunchtime, home time – allocate 
responsibilities – e.g. sharing out the fruit, 
taking the register, table leaders etc 

 Invite lunchtime supervisors, lunchtime 
leaders and play-leaders into the class – to 
explain their role and get to know the 
children. Children will be wearing lunchtime 
badges initially – they can introduce 
themselves. 

 Use circle time/class meetings to highlight 
successful induction into Reception and 
establish expectations. 

 
 
 
 
In what ways can we make connections 
between experiences at home and in school? 
 

 Create displays to demonstrate the ways in 
which the class has devised ‘rules’ to help 
themselves learn and play together. 

 Ensure that the structures for different routines 
are displayed for all adults and children to 
make reference to. 

 Invite Lunchtime Leaders, Play Leaders and 
Lunchtime Supervisors to come into class to 
give feedback and respond to questions. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 Adults to facilitate children in making 
connections between home and school 
through acknowledging and sharing their 
interests; offering related learning 



 Explore and find out more about each other 
through collaborative group activities. E.g. 
interests and experiences at home as well as 
in school, favourite toys, stories, number of 
siblings, whether they look after a pet, etc 
 

 Re – introduce the 2 soft toy characters to 
help develop links between home and 
school: E.g. Foxy Fred and Floppy Frog – 
both characters from a poem in “Here’s a 
Little Poem” – quality text used this half 
term. 

 Foxy Fred and Floppy Frog both have 
suitcases with them containing: a diary, a 
photograph album, a favourite toy, a 
toothbrush, a comb, a copy of the poem ‘In 
Bed with Cuddly Creatures’ and a letter from 
each of them, addressed to the children. 

 How can we look after Foxy Fred and Floppy 
Frog when they are in school? How can they 
find out more about us? How could they help 
those children who are feeling a little unsure? 
How can they find out more about our 
classroom? 

 Every day Foxy Fred and Floppy Frog will 
go home with a different child. The 
children will be encouraged to care for 
them, to share the toys experiences with 
them and to talk about photos in their 
albums. Parents will have been asked to 
participate and together with the child, 
make an entry in their diaries. 

 Key questions: How will you look after Foxy 
Fred at home? Which other members of your 
family did Floppy Frog meet? Did she 

experiences for them to explore in school. 
E.g. Finding out that a child loves to 
collect conkers – set up a display of other 
autumn fruits, leaves, cones ….to 
stimulate children making their own 
natural collections and bringing them in to 
share. 

 Emphasise the link with the children’s 
initial experience on finding the poem 
‘In Bed with Cuddly Creatures’, 
together with the main characters Foxy 
Fred and Floppy Frog. 

 Provide a letter for parents with a brief 
explanation of why Foxy Fred and Floppy 
Frog come home for sleepovers! – 
together with required involvement from 
the parent.  

 Make time for children to share the toy’s 
visit and show the diary entries. Time for 
questions and a place in the class for 
children to look at Foxy Fred and floppy 
Frog’s diaries and use them in learning 
activities at school. 

 Make up a poetry box for “In Bed with 
Cuddly Creatures” – include the poem 
and all the other characters – Peter 
Panda, Ally-Gator, Old Captain Hook, 
Diddly Dog, Spotty Snake & One Armed 
Ted 

 Include the other soft toy characters and 
any soft toys the children bring into school  
- in learning activities that may spring off 
from the poem e.g. as characters that are 
invited to tea parties in the fantasy area, 
or read to in the class library etc 



remember to brush her teeth before bed? Did 
you show Foxy Fred how to comb his hair? 
What did you and Floppy Frog eat for your 
supper? Did you read the poem together? Do 
you know the poem off by heart? 

  - Set up a supported activity (when the 

children are familiar with “In Bed with Cuddly 
creatures and have taken the fox and frog 
home) in the Creative Area. Include the 
Poetry Box with all the characters and the 
poem – also leave out the suitcases and the 
diary to promote ideas. Ask the group to 
feedback what they have been doing.  
 

 
 
What do we need to do to help ourselves 
when: using the toilet, dressing ourselves, 
eating and drinking? 
 
 Invite children to choose partners when 

initially using the toilets. Establish routines for 
flushing the toilet, washing hands etc. 
Partners can take some responsibility for 
children using the toilets responsibly. 

 Encourage parents to support their child with 
hanging up their own coat, putting hats, 
gloves and fruit in trays. 

 Children can support each other when 
dressing and undressing – doing up buttons 
on coats, folding up clothes when changing 
for PE and assisting a partner who is unsure. 

 Establish routines for use of water bottles – 
e.g. a table leader could be responsible for 
giving out the bottles at snack time. 

 Ensure that all children are given the 
opportunity to take Foxy Fred and Floppy 
Frog home. 

 The VLE could be used to communicate 
some of the toy’s adventures as well as 
the written diary. 

 
 
 
 
 

 Display daily routines for all adults and 
children. 

 Communicate with parents regularly to 
reinforce routines and promote children’s 
independence and autonomy. 

 Adults to eat with the children in the 
dining hall for the first half term to 
encourage and support healthy eating. 

 Lunchtime supervisors (one designated 
for Reception) to support in the dining hall 
and to induct into the playground at 
lunchtime. 

 Routines for P.E. support children in self 
care –E.g. The responsibility for everyone 
being changed or dressed is collective. 
The group is not ready until everyone is 
dressed/undressed. 

 
 
 
 
 
 
 



 Use circle time/class meetings to share 
positive experiences at lunchtime (eating and 
enjoying school meals, collecting lunch and 
putting plates/trays away, leaving the dining 
room quietly with a partner, walking down the 
stairs…),  – both in the dining hall and the 
playground. Problem-solve any issues 
together and communicate with parents. 

  
 
 
In what ways can we help ourselves to make, 
maintain and enjoy a relationship with other 
children and adults? 
 

  - Involve children in a number of different 

collaborative activities where they offer 
information about themselves and find out 
more about each other. For example – 
exploring each other’s names, clapping out 
the number of syllables of children’s names in 
a group. Stamp out the beats, tap out the 
beats, and use a tambour. Explain what they 
have found out to the class or another group.  

 Work in partners to discover favourite games, 
favourite foods, whether they have a pet, 
what do they think they are really good at etc. 
Share with another pair and make 
comparisons 

  - Provide learning activities that 

emphasise co-operation and teamwork – 
focus on children’s interactions and highlight 
examples where children initiate play, invite 
others to join in etc. 

 
 
 
 
 
 
 
 

 All adults to model how to co-operate, ask 
questions to find out more about each 
other, share ideas and resources etc. 
Children can come up with their own 
criteria for learning together with 
enjoyment and can use to reflect on and 
improve. 

 Adults and children to give feedback set 
against shared criteria. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 Use circle time/class meetings to raise self 
esteem and highlight qualities that promote 
friendship and communication – E.g. by 
saying positive things about each other, no 
negatives allowed. One child leaves the 
room; ask the class to describe the good 
qualities that the child has. Invite the child 
back to hear what has been said about them 
– then they have to guess who said what. If 
the child selects correctly he has to say thank 
you and let others  
know how that makes him feel. 

 
Quality text ‘Here’s a Little Poem’. 
 
“ The No-No Bird” page 28 
 
 Read the poem without showing the 

illustration – ask children to close their eyes 
and picture the poem in their mind. Draw their 
own interpretation – display with enlarged 
version of the poem. Where did their ideas 
come from? Compare and contrast. 

  - What connections can they make from 

their own experience?  Have they ever felt 
like the No No bird? Talk about the language 
in the poem – ‘the tantrum tree’, sulk, why 
does the word no come up so often? How do 
you think the ‘No No bird’ got to feel this way? 
What can he/she do to feel differently? 

 Link with Communication and Language, 
Reading and Writing 
 
Hot – seating: what sort of questions could 
we ask to find out why the No – No Bird feels 

 
 
 

 
 
 
 Provide multiple copies of ‘Here’s a 

Little Poem’. 
 Use large pieces of sugar paper for 

drawings, together with crayons or 
pastels. 

 Adults to annotate drawings as 
appropriate 



this way? Does he want to change the way he 
feels? What advice would we give him to say 
yes instead of no? How might saying yes 
change how he behaves? Use children’s 
ideas to create a ‘Yes, Yes Bird’! Reflect on 
situations where you might say yes and you 
might say no – is it important to know when to 
say yes and when to say no?  What does it 
feel like to say ‘yes’ and what does it feel like 
to say ‘no’? 

 
 

 

 

Autumn 2015 Reception Learning Project: ‘Who am I?’ 
 

Specific area: Literacy 
1. Reading: Early Learning Goal - Children read and understand simple sentences. They use phonic knowledge to decode 
regular words and read them aloud accurately. They also read some common irregular words. They demonstrate understanding 
when talking with others about what they have read. 
 

The first 2-3 weeks should focus on inducting the children into the class and the school, introducing the project as part of induction, 
as well as carrying out a range of baseline assessments. 



 

A Unique Child: 
observing how a child is 

learning through this project 

Positive Relationships: 
what adults could do in this 

learning project 

Enabling Environments: 
what adults could provide through this learning 

project 
Practitioners will ensure that 
children will learn through: 
~Playing and exploring – 
where children will investigate 
and experience things, ‘have a 
go’ 
~Active learning – where 
children enjoy and are 
engaged in what they are 
doing, can concentrate and 
persist if they encounter 
difficulties 
~Creating and thinking 
critically- where children have 
and develop their own ideas, 
make links between ideas and 
develop strategies for doing 
things 
 
Ongoing assessment 
(formative assessment) is an 
integral part of the learning 
and development process. 
Practitioners should observe 
children to understand how 
they learn, what interests 
them, their level of 

 
Establish the importance of reading for 
enjoyment – aim to introduce children, from the 
outset, to the satisfactions and surprises of 
reading; help them to see the point of 
becoming a reader. Use Learning Journals   
to note down some of the processes of 
becoming a reader. 
 
Introduce children to the classroom library and 
familiarise them with the variety of quality 
texts that are available to them for reading in 
school and at home. Discuss how the book 
stocks are looked after and organised – work 
towards establishing ‘Library Leaders’. 
 
 
Initiate PACT in the first two to three weeks. 
The bookmark system provides a structure for 
organising PACT and helps to establish routines 
for reading: 
Reading aloud and shared reading provide 
demonstrations of what reading is and what 
readers do. They promote discussions about 
reading, the language of books and the features 
of print. Choosing a book for a parent to read 
to them establishes the importance of listening 
to stories, together with a book to share – 

 
 
 
 
 
 Adults to ensure that classroom libraries are 

well maintained and that children know how 
to access books of their choice 
independently. PACT bookmarks need to be 
organised into card envelopes, situated in the 
class library. 

 Books – stories, poems, information books, 
alphabet books, children’s own made books, 
big books, song books, books with rhyme, 
rhythm and word play, multiple copies for 
sharing. 

 Build up routines for reading: Reading 
aloud and shared reading, Reading with 
partners, listening to recorded stories, sharing 
books. Include regular sessions of poetry and 
song, Guided reading and one to one 
reading. 

 
 
 

 
 

 Routines for PACT should be communicated 
to parents, ensuring that PACT folders are 



achievement and how to help 
them improve. 

Symbol for assessment:   
To draw attention to a 
suggested activity where 
assessment could further 
inform learning 
development statements  
 

Development statements 
to assist in observing learning 
– use as appropriate with 
individual children and refer 
to other statements as 
needed: 
 

 
 Engages in exploratory 

activities about sounds 
and books 
 

 Shows particular interest 
and enjoyment in books  
 

 Recognises familiar 
words and signs – E.g. 
signs & notices in the 
classroom; children’s 
names  
 

 Developing concepts of 
print, E.g. knows that 
print carries meaning 

 where they will receive substantial 
support to try out developing skills and 
practise reading.  

 Children choose a book from ‘banded’ 
collections to read to their parent, a 
level where they feel confident to read 
the majority of text independently. 

 Poetry and songs are essential reading 
contexts – children should take home a 
laminated copy of a poem, rhyme or 
song weekly. 

 
PHONICS: 
 Focus on Phase 1 & 2 of ‘Letters and 

Sounds’: 1 spelling for each phoneme (see 
Kings Cross Academy Phonics guidance). 

 Apply phonics learnt discretely, to reading in 
all areas of the curriculum e.g. relate to 
learning activities focussing on ‘Who am I?’ 

E.g.   use children’s names in a variety of 

games and routines, ask questions “Whose 
names start with this sound?” Whose names 
have two syllables? Can you stamp out the 
beat of your name? Can you find your 
partner’s name? Make each child in the class 
a set of name cards – these can be sorted, 
matched, placed in alphabetical order etc 

 
READING: 
 
Create a print rich environment with the 
children: 
 
 Reading signs in the classroom and outside – 

E.g. names of workshop areas 

brought into school every day. PACT folders 
to be organised into mixed groups – hooks 
available for each group. 

 Poems, songs and rhymes that are 
introduced to be laminated and stored in the 
classroom library. 

 
 
 
 
 

 
 
 Provide name cards, alphabet charts and 

cards, magnetic letters and boards, book 
based reading games, story boxes, relevant 
computer programs. 

 
 Ensure there is an area for listening to stories 

on CDs, accompanied by books, as well as 
children’s own recordings of poems, songs 
stories read aloud. 

 
 
 

 
 
 
 

 
 (see CLPE guidance: ‘Book-based 

Reading Games’) 
 Multiple copies of Knuffle Bunny by Mo 

Willems 



and, in English, is read 
from left to right and top 
to bottom 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 Reading notices explaining routines and rules 
inside and out 

  Reading displays, E.g. Reading names 

attached to portraits of children in the class, 
labels describing children’s special objects in 
an exhibition, (Link to Speaking) questions 
from the question table ‘ (Link to PSE) E.g. 
Have you got blue eyes? Yes or No response 

 Reading mind maps showing children’s ideas, 
E.g. (See P4C/Understanding – exploring 
friendship in Knuffle Bunny Too.) 

 Read labels of bulbs planted in the garden 
outside 

 Read lists – favourite foods, favourite TV 
programmes, people in their family etc 

 Read rhymes, questions, and short pieces of 
text, labels, and chants in the Role Play Area 
E.g. Foxy Fred or Floppy Frog’s Den – where 
they go to play. 

 Read word banks linked to ‘who am I? 
 Read poems about members of the family 

  Make book based reading games – 

familiar phrases from books such as Knuffle 
Bunny can be used as part of the game. (E.g. 
create a board game that demonstrates how 
Trixie was reunited with her special Knuffle 
Bunny and how she found her first best 
friend. 

 
 
Quality text ‘Here’s a Little Poem’ 
 

 Non-fiction texts form Islington Libraries 
E.g. ‘When I was Young’ – 
Wonderwise/James Dunbar & Martin 
Remphry 

 Poetry collections about ‘me’ and ‘my 
family’. 

 Create text together for the role play 
area 

 Use the VLE for reading E.g. Create 
forums, communicate ideas with parents, 
read texts together etc 
 

 
 
 
 

 
 
 

 
 

 
 

 
 

 
 
 
 
 
Use multiple copies of ‘Here’s a Little Poem’. 
 

 Create a poetry display with books, 
poem cards & rhymes. Add children’s 
personal responses – particular lines 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 Poems mentioned in the guidance 
mostly come from the first section 
‘Me Myself and I’. 

 Read aloud a selection of poems from 
the book. Put together a collection of 
favourites– include some of the ones 
suggested. These laminated copies can 
be read on their own, shared with a 
friend, or read to a partner. 

  In independent learning activities 

children can collaborate on putting 
actions and adding props to present to a 
small audience. 

 Begin to build up a repertoire of poems 
that are known by heart. 

  Join in as poems are read aloud – 

bring the poems to life 

  When children are familiar with a 

number of poems – involve them in 
choosing one to further develop for the 
School Poetry Performance just before 
half term. For example “A Circle of Sun” 
– organise children into groups and read 
the poem aloud in sections. Emphasise 
the meanings and patterns. Read the 
poem together in unison etc 

 Make connections to how these children 
in the poem feel about themselves to 
how the class group feels – who/what 
are they? 

 
 

 
 

they like, patterns noticed, meanings of 
the poems etc 

 Involve parents by communicating how 
to make learning poetry fun – publish 
ideas used on the VLE for parents to use 
and suggest strategies that have helped 
their children at home. Poetry cards to 
be sent home in PACT folders. 

 ‘A Circle of Sun’ – take photos of 
children enacting the poem – display the 
line of the poem next to the child 
dancing. ‘I’m dancing’ 

 Use every available opportunity to read 
these familiar texts all over the 
classroom, as posters, on cards, in 
sections, individual lines … 

 
 Record children reading poems for 

them to listen to 
 Use success criteria to improve 

towards performance – have fun! 
 
 
 
 
 
 
 
 
 
 
 
 

 



 

 

 

Autumn 2015 Reception Learning Project: ‘Who am I?’ 
 

Specific area: Mathematics 
2. Shape, Space and Measures: ELG - Children use everyday language to talk about size, weight, capacity, position, distance, time and 

money to compare quantities and objects and to solve problems. They recognise, create and describe patterns. They explore characteristics of 

everyday objects and shapes and use mathematical language to describe them. 

 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 

 
 
 
 

 
 
 
 
 
 
 
 
 



 
The first 2-3 weeks should focus on inducting the children into the class and the school, introducing the project as part of induction, 
as well as carrying out a range of baseline assessments. 

 

A Unique Child: 
observing how a child is 

learning through this project 

Positive Relationships: 
what adults could do in this 

learning project 

Enabling Environments: 
what adults could provide through this learning 

project 
Practitioners will ensure that 
children will learn through: 
~Playing and exploring – 
where children will investigate 
and experience things, ‘have a 
go’ 
~Active learning – where 
children enjoy and are 
engaged in what they are 
doing, can concentrate and 
persist if they encounter 
difficulties 
~Creating and thinking 
critically- where children have 
and develop their own ideas, 
make links between ideas and 
develop strategies for doing 
things 
 
Ongoing assessment 
(formative assessment) is an 
integral part of the learning 
and development process. 
Practitioners should observe 

Foster enjoyment in mathematics through 
providing learning experiences that equip 
children to think for themselves. Facilitate 
opportunities 
for the exploration and understanding of 
shape, space and measure throughout all the 
areas, together with developing the use of 
mathematical language to describe their 
learning. 
 
Use Learning Journals to reflect on developing 
skills and confidence in mathematics 
 
Demonstrate the language for shape, 
position and measures: 
 
 Whilst getting to know the learning 

environments, inside and out. Ask children to 
sort and match according to shape and size – 
E.g. in the creative area, boxes and materials 
of the same type and size could be stored 
together, wooden blocks stored using 
silhouettes of different shapes and sizes etc 

 Create ‘obstacle courses’ in all the outside 

spaces, explore the climbing equipment – use 

 
 
 
 
 
 
 
 

 
 
 
 

 
 
 
 
 Organise the construction area to include a 

range of equipment, both big and small, 
which will provide children with opportunities 
for children fitting shapes together in different 
ways, building models and constructions and 
comparing lengths and heights. 

 Items such as standard/non-standard tape 
measures, spirit levels, clipboards, paper and 



children to understand how 
they learn, what interests 
them, their level of 
achievement and how to help 
them improve. 

Symbol for assessment:   
To draw attention to a 
suggested activity where 
assessment could further 
inform learning 
development statements  
 

Development statements 
to assist in observing learning 
– use as appropriate with 
individual children and refer 
to other statements as 
needed: 
 
 Uses positional language 

and can describe their 
relative position, E.g. 
Link to Physical – 
develop confidence in 
climbing on the 
apparatus in the 
playground playing follow 
the leader games: “I’m 
sliding down the slide 
next to the tree. 
 

‘under’, over’, ‘through’, behind, ‘’in-between’, 
Ask children to give verbal instructions to a 
partner. Follow instructions from a laminated 
card using positional language and 
photographs. 

 Become familiar with play equipment – ropes, 
bean bags, balls, quoits … sort them in a 
variety of ways – those that roll/do not roll, 
those that are hollow/those that are solid, 
those that have curved shapes/do not have 
curved shapes etc 

 Explore body shapes, heads and faces– 

link with Expressive Arts – observational 
drawings, portraits … focussing on the 
shapes by looking carefully, drawing them in 
the air and then on paper. 

 Compare heights of children in a small group. 
Compare partners – which child is 
taller/smaller? Working collaboratively can 
you order the children in your group 
according to height? Are any children the 
same height? 

 Compare length of children’s arms, legs. 

Can they find objects longer than their arm, 
shorter than their arm? Can they find an 
object the same length as their leg? 

 Working in pairs children could take their own 
personal measurements using string or 
tape. They could then compare the length of 
their hand span/foot with those of their 
partner. 

 Include a personal time line in ‘A Book 

about Me’ – Use photographs, information 
from home about first toys, friends, school – 

pens for drawing plans, sketches of models 
should be available 

 Think about learning activities which are 
enhanced by being out of doors – they should 
complement and extend the indoor provision, 
rather than imitate it E.g. Creating dens using 
large scale construction – crates, cardboard 
boxes, planks. Follow paths or routes which 
are chalked on the floor etc 

 Take films of children following obstacle 
courses/routes, add commentary to 
demonstrate use of positional language 

 Take photos of children’s groups comparing 
heights, length of limbs, spans etc Use to talk 
about similarities and differences. 
 
 
 
 
 

 
 
 

 
 
 

 
 
 

 
 

 Display personal time lines with children’s 
comments and questions. E.g. I can 
remember my grandma giving me my first 



 Can orders children by 
their height – legs and 
arms by length 

 
 

 Can orders and 
sequences familiar 
events, E.g. when a child 
was born, things she 
could when she was one, 
when she was two, three, 
four and now. 
 

 Enjoys exploratory 
activities focussing on 
shape -  body shapes, 
the head, eyes mouth etc 

 
 

 

what can be remembered. Link with People 
and Communities. 
 

Compare with a partner – use an egg timer, 
metronome … – activities you can do in the 
time. How many bounces of a ball? How many 
times  can you write your name? How long does 
it take to walk around the playground? How long 
does it take to run around the playground? Etc  
Compare who was slower, quicker, longer than, 
shorter than etc 
 
 
 
 
 
 

teddy. This toy belonged to my mum when 
she was young. 

 Include some of these ‘timed activities in 
published books ‘All about Me’. 

 
 

 

 
 
 
 
 
 
 
 
 

 
 

 

Autumn 2015 Reception Learning Project: ‘Who am I?’ 
 

Prime area: Communication and Attention 
 
3: Speaking: ELG - Children express themselves effectively, showing awareness of listeners’ needs. They use past, present and 



future forms accurately when talking about events that have happened or are to happen in the future. They develop their own 
narratives and explanations by connecting ideas or events. 
 
The first 2-3 weeks should focus on inducting the children into the class and the school, introducing the project as part of induction, 
as well as carrying out a range of baseline assessments. 

 

A Unique Child: 
observing how a child is 

learning through this project 

Positive Relationships: 
what adults could do in this 

learning project 

Enabling Environments: 
what adults could provide through this learning 

project 
Practitioners will ensure that 
children will learn through: 
~Playing and exploring – 
where children will investigate 
and experience things, ‘have a 
go’ 
~Active learning – where 
children enjoy and are 
engaged in what they are 
doing, can concentrate and 
persist if they encounter 
difficulties 
~Creating and thinking 
critically- where children have 
and develop their own ideas, 
make links between ideas and 
develop strategies for doing 
things 
 
Ongoing assessment 
(formative assessment) is an 
integral part of the learning 

Establish the importance of using our 
our voice to communicate clearly through 
talking with the children. Ask questions: Why do 
we need to speak clearly? How can we help 
ourselves become better speakers? Draw out 
some rules that promote clear communication 
for understanding, for everyone in the class 
group. Devise learning activities that involve 
interaction and encourage children to react, ask 
questions, seek clarification and challenge 
themselves through problem-solving activities. 
 
PHONICS: 
 Focus on Phase 1 of ‘Letters and Sounds’: 

the learning activities are arranged under 
seven aspects including sound discrimination, 
rhythm and rhyme, alliteration, voice sounds, 
oral blending and segmenting.  
(see Kings Cross Academy Phonics 
guidance). 

 Apply phonics learnt discretely to 
speaking in all areas of the curriculum e.g. 
learning activities  related to themselves: 

 
 
 
 
 

 
 
 
 
 

 
 Use the guidance provided in Phase 1 – 

Letters and Sounds to embed suggested 
learning activities into and across the whole 
curriculum. 

 Provide good models of spoken English, 
actively demonstrating the importance of being 
heard by an audience 

 Build up a range of learning activities across 
all seven aspects and use suggested 
observation opportunities to inform next steps 
in learning. 
 



and development process. 
Practitioners should observe 
children to understand how 
they learn, what interests 
them, their level of 
achievement and how to help 
them improve. 

Symbol for assessment:   
To draw attention to a 
suggested activity where 
assessment could further 
inform learning 
development statements  
 

Development statements 
to assist in observing learning 
– use as appropriate with 
individual children and refer 
to other statements as 
needed: 
 Use talk to connect 

ideas, explain what is 
happening and anticipate 
what might happen next. 
E.g. Use Plan, Do and 
Review approach in 
learning activities 
 

 Asks questions about 
why things happen and 
gives explanations. E.g. 
If ‘Foxy Fred’ had a 

learn a wide repertoire of action songs and 
rhymes that encourage the children to 
articulate speech sounds clearly, reproduce 
initial sounds clearly and recognisably, 
produce contrasts in rhythm, speed and 
loudness, distinguish between the differences 
in vocal sounds etc  Play ‘Whose Voice?’ – 
p.38 Letters and Sounds – record children 
talking whilst engaged in a self initiated 
activity; play back to another group, can they 
identify each other’s voices? Can they be 
heard easily? etc 
 
 
 
 

How can we make sure that others can hear 
what we have to say? 

 
 Explore the purposes of speaking clearly 

in order to be heard by others through: 

  Providing plenty of varied, 

purposeful, speaking opportunities in 
partners, small groups, whole class and 
other appropriate audiences. E.g. Ask 
children to bring in something special 
from home, something important to 
them. Talk to a partner and explain what 
the object is and why it is special. In 
response, the partner explains what 
he/she has heard to someone else in a 
small group. 

 Taking time to explore the conventions of 
speaking and taking account of others 
responses – devise rules and success 

 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Teacher to model the process – “My life 

in a Bag” – share a significant object 
from own personal history with another 
adult. The other adult explains what they 
have heard to the class. (You could use 
this opportunity to demonstrate difficulties 
of hearing and responding to a voice that 
is tricky to hear, words muffled etc. 

 Make an exhibition of significant objects 
from the children’s lives – what do these 



bandage on his leg, ask 
questions to find out why  

 
 Explores past events 

about themselves and 
family – able to recall and 
retell in sequence to 
another 

 
 
 Builds up vocabulary 

through engagement in a 
range of learning 
activities that explore 
themselves and their 
families 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

criteria collectively. Ask children to reflect 
and give feedback, together with a 
suggestion for improvement 

 Developing high expectations – that 
children and adults expect to hear and 
try to make meaning from what has been 
said. 

 
What do we need to do to develop 
confidence and actively enjoy speaking to 
and with others?   
 
 Children to regularly communicate their 

experiences about what they do together 
outside school with ‘Foxy Fred’ and ‘Floppy 
Frog’ to the class or a small group. Children 
to ask questions. 

  Share their feelings, opinions and ideas 

during circle time – in this first half term the 
focus should be to identify what is unique 
about themselves as individuals E.g 
Something I do well is …Something I am 
getting better at is … I am proud that … 

 Link with Understanding - Establish Plan, 
Do, Review’ as part of the culture in the 
classroom 

  Link with reading and writing -Use 

children’s personal experience and 
memories – read selected poems to 
illustrate the theme, encourage children to 
talk around the poems. Invite children to 
relate their own experiences from their 
earlier lives, memories of a grandparent, 
family occasions etc 

objects say about them? Use children’s 
explanations in accompanying text. 

 Use success criteria to work on 
improvements in clarity and volume. 

 Use a tape recorder as a tool for 
improvement 

 Show interest in what is being said when 
children describe their experiences – 
build on responses and support children 
in expanding on what they say. 
Encourage children to ask questions to 
clarify meaning. 

 
 

 
 
 
 
 
 
 

 Provide a range of poetry collections for 
children to listen to, share and learn off by 
heart. 

 Take every opportunity to promote active 
listening and speaking with clarity for an 
audience 

 Talk with children about the kinds of 
‘talking activities’ that they particularly 
enjoy – include suggestions in their 
learning 

 Consult with children about issues such 
as ‘how can we encourage children with 
very quiet voices to speak up?’ 

 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 Promote role-play and drama by providing 
role-play boxes, props and puppets. Present 
favourite rhymes and poems to small groups 
within the class or to the neighbouring 
reception class. E.g. Focus on how we can 
help ourselves and others to play – Link 
with PSE  
Ask children about the rhymes, chants, 
skipping games etc. that they enjoy in the 
playground and how they could share with 
their peers. 
 

Quality text ‘Here’s a Little Poem’ 
 
Link with Listening 

 Prepare a poem for the Poetry 
Performance  

 For example: Circle of Sun, p.8  
focuses on who they are and what 
they enjoy doing 

  This poem demands to be read aloud 

and performed – children can use the 
opportunity for preparing for performance 
to concentrate on improving their 
speaking skills. Collaborate on devising 
 their own success criteria. 

 If wanted – the structure of the poem can 
provide a skeleton to change the words 
and personalise it for the class group. 

 
 
 
 
 
 

 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 

 Use multiple copies of ‘Here’s a Little 
Poem’ 

 
 
 
 
 Detail the process of choosing a poem, 

learning it off by heart, exploring meaning, 
enlivening it with actions different 
intonation etc – demonstrating children’s 
improvement in their speaking skills. 
Publish on VLE and involve parents. The 
poem can be sent home for children to 
work on with their parents. 

 
 



 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 

 
 
 
 
 
 
 

 

 

 

 

Autumn 2015 Reception Learning Project: ‘Who am I?’ 
 

Specific area: Understanding the World 
3. Technology: Early Learning Goal – Children recognise that a range of technology is used in places such as homes and 
schools. They select and use technology for particular purposes. 
 



The first 2-3 weeks should focus on inducting the children into the class and the school, introducing the project as part of induction, 
as well as carrying out a range of baseline assessments. 

A Unique Child: 
observing how a child is 

learning through this project 

Positive Relationships: 
what adults could do in this 

learning project 

Enabling Environments: 
what adults could provide through this learning 

project 
Practitioners will ensure that 
children will learn through: 
~Playing and exploring – 
where children will investigate 
and experience things, ‘have a 
go’ 
~Active learning – where 
children enjoy and are 
engaged in what they are 
doing, can concentrate and 
persist if they encounter 
difficulties 
~Creating and thinking 
critically- where children have 
and develop their own ideas, 
make links between ideas and 
develop strategies for doing 
things 
 
Ongoing assessment 
(formative assessment) is an 
integral part of the learning 
and development process. 
Practitioners should observe 
children to understand how 
they learn, what interests 
them, their level of 

 
Consistently draw attention to how a range of 
technology can support learning throughout the 
curriculum. Explore and demonstrate the 
purpose of interacting with technology in the 
environment, actively promoting usage. 
 
 
Can we actively explore and make sense of 
the world using tools, materials and 
equipment to extend our skills? 
 
 

 Link with Physical/Moving and Handling 
and PSE 
 
 

 During initial exploration of the 
environment, inside and out, identify 
simple equipment available and devise 
routines of usage as well as 
demonstrating how to operate. E.g. How 
to turn CD player on/off., using a hole 
punch/stapler, accessing and using the 
computer etc   

 Use ‘Foxy Fred and Floppy Frog’s 
‘sleepovers’ to illustrate how a 
camera/video can be used to 
communicate to a wide audience. E.g. 
the two friends  could have a photo 

 
 
 
 
 
 
 
 

 
 

 

 Provide cameras, videos and audio 
recorders as appropriate 

 Use guided groups to demonstrate how to 
use a camera/video/audio recorder. 

 Adults to identify skills needed to use 
simple equipment and demonstrate in 
context. 

 Display visual and written instructions on 
how to use technology in the classroom. 

 Use the camera, video, audio 
recordings to demonstrate learning 
throughout the curriculum – AFL & 
communication with parents 

 Explain the rationale to parents of 
children taking photographs when “Foxy 
Fred and Floppy Frog” have their 
sleepovers as well as parents 
photographing “Foxy Fred and Floppy 
frog” with their children for the diary 



achievement and how to help 
them improve. 

Symbol for assessment:   
To draw attention to a 
suggested activity where 
assessment could further 
inform learning 
development statements  
 

Development statements 
to assist in observing learning 
– use as appropriate with 
individual children and refer 
to other statements as 
needed: 
 
 Knows that information, 

for example how our 
senses can help us 
gather information, can 
be retrieved from 
computers 
 

 Can use a range of ICT 
hardware to interact with 
age-appropriate software 
– i.e. to record poetry 
presentations and 
evaluate clarity and 
expression 

 
 

album as well as a diary. Children to take 
a camera/video home to capture 
experiences. Make links  with children’s 
own photo albums about themselves. 

 Use cameras, video and audio 

recorder to help remember what 
happened on the local walk -finding out 
how our senses can help us gather 
information. How has the camera helped 
us to remember what we have seen? 
Can you recognise familiar sounds from 
the audio recording of our walk? 
Examine how using such equipment has 
helped in gathering information and 
exploring our senses. 

 When preparing for a presentation of 

learning, such as the poetry 
performance, use technology as a tool 
for improvement. Watch previous 
presentations, reflect and discuss 
improvement –devise success criteria. 

 Use the computer to retrieve 

information – such as facts about the 
senses, needed to answer children’s 
questions. 

 Enrich presentations of learning using 
technology such as sound buttons. E.g. 
Children recording why their special 
object was chosen for the exhibition “All 
about me.” 

 
 
 

 

 Foxy Fred and Floppy Frog’s adventures 
can be shown on the interactive 
whiteboard, as well as using the VLE to 
have 2 way communication with parents.  
A written diary published on the VLE for 
parents and children to share, as well as 
entries in a book. 

 Organise the computer area so there is 
space for children to work together and 
devise routines for usage 

 Publish information gathered on the 
‘senses walk’ on the MLE – to inform 
learning and raise questions. 

 
 

 
 

 
 
 

 
 
 

 
 

 
 

 
 



 

 

 Shows increasing skill in 
using tools and 
equipment – E.g. 
operating a video camera 
to record events 
occurring on a local walk  

 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Autumn 2015 Reception Learning Project: ‘Who am I?’ 
 

Specific area: Understanding the World 
2. The World: Early Learning Goal – Children know about similarities and differences in relation to places, objects, materials 
and living things. They talk about the features of their own immediate environment and how environments might vary from one 
another. They make observations of animals and plants and explain why some things occur, and talk about changes. 



 

The first 2-3 weeks should focus on inducting the children into the class and the school, introducing the project as part of induction, 
as well as carrying out a range of baseline assessments. 

A Unique Child: 
observing how a child is 

learning through this project 

Positive Relationships: 
what adults could do in this 

learning project 

Enabling Environments: 
what adults could provide through this learning 

project 
Practitioners will ensure that 
children will learn through: 
~Playing and exploring – 
where children will investigate 
and experience things, ‘have a 
go’ 
~Active learning – where 
children enjoy and are 
engaged in what they are 
doing, can concentrate and 
persist if they encounter 
difficulties 
~Creating and thinking 
critically- where children have 
and develop their own ideas, 
make links between ideas and 
develop strategies for doing 
things 
 
Ongoing assessment 
(formative assessment) is an 
integral part of the learning 
and development process. 
Practitioners should observe 
children to understand how 
they learn, what interests 
them, their level of 

Generate an inquiry approach to learning 
more about the world, through 
facilitating learning opportunities that 
provide active exploration and ‘real 
questions’ that correspond to existing 
interests or awaken a wondering to 
understand and find out more about a 
theme. 
 
 

 Link with Physical – as part of the initial 
exploration of the outside classroom – 
devising routines to move around safely 
and show respect for living things. 

 Investigate an aspect of the outside 

environment to prompt questions about 
the world just outside the classroom. E.g 
Differentiate between the areas where 
living things can grow in the earth and 
where they can’t. What is alive and 
growing at the moment? What other 
living things can be observed? What 
would we like to see growing? 

 Daffodils, Crocus, Snowdrops and 
Tulips are ideal bulbs to be planted at 
the end of September. 

 
 
 
 
 
 
 
 
 
 
 

 Identify spaces outside where bulbs 
can be planted (as well as investigating 
what is growing there already)– explore 
the areas where the children would like 
to see flowers and vegetables growing – 
plan for a growing area that can 
provide interest and excitement 
throughout the year. 

 A set of gardening tools to be stored in 
appropriate storage space – use 
gardening hooks and label tools with 
accompanying numbers. 
(link with Physical) 

 Provide cameras for children to record 
where bulbs have been planted. 

 Use sketchbooks to record observations 
in the spring. 

 



achievement and how to help 
them improve. 

Symbol for assessment:   
To draw attention to a 
suggested activity where 
assessment could further 
inform learning 
development statements  
 

Development statements 
to assist in observing learning 
– use as appropriate with 
individual children and refer 
to other statements as 
needed: 
 
 Comments and asks 

questions about the 
outside learning space. 
 

 Looks closely at 
similarities and 
differences between 
themselves and their 
peers 

 
 

 Examine features of 
themselves, talk about 
their observations, 
express opinions and ask 
questions 

 

 Use gardening notebooks to record 

what happened when planting, what was 
enjoyed and what was learned. 

 Photographs – to be taken to monitor 
changes over time. 

 Label where the bulbs have been 
planted – spend time talking about how 
bulbs need to be looked after. E.g. 
Taking care not to tread in the areas 
where bulbs are planted. 

 
 

Can we begin to ask questions about the 
world and explore ways of answering them? 
 

 Link with Expressive arts – 
observational drawings, studies of the 
body, heads and faces 

 Which parts of our bodies/head help us 
to gather information about the world? 
Go for a walk around the playground, in 
the local area … What do we use to help 
us investigate?  

 Children collaborate and work in 

groups to find out more about the five 
senses, generate questions they would 
like to ask. E.g How do our eyes work? 
What are eyelashes for? What’s the 
point of eyebrows? Why do we close our 
eyes when we’re asleep? 
 

 Use mirrors to look closely at our eyes – 
identify all the different parts/shapes etc 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 Provide information books about the 
senses 

 Provide plenty of mirrors to look 
carefully at the eyes, ears, nose, mouth, 
hands … 

 Take photographs whilst on the walk, 
use a recorder to help us remember the 
sounds we hear. Which senses have we  
used the most? Why is that? 

 Create a learning wall – which parts of  
our bodies help us to find out more about 
the world? Display generated questions 
and how we might find out. 

 
 
 Display drawings of eyes with a caption 

E.g. ‘An eye looking all around.’ 



 

 

 

Autumn 2015 Reception Learning Project: ‘Who am I?’ 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Draw the eyes – focus on the shapes. 
Label with words. 

 Record in words what the eye looks like 
– E.g. eyes look like drops of water, or 
sort of long eggs. 

 What is your favourite sight – why? 
 Use language generated to write a group 

poem – link to writing 
 Having found out about the eye – 

present and share to the class.  
 Explain how the eye helps us to gather 

information. 
 Each group takes a different sense to 

explore and then share information 
 
 
 
Quality text ‘Here’s a Little Poem’: 
 

 Use models of poetry to inform a structure 
for writing a poem about one of the 
senses. E.g Just Watch P.17 

 

 Use focus group/guided to facilitate 
investigation 

 Display the process of enquiry for each 
group 

 Include comments and responses from 
the children about what they have 
learned about themselves. 

 
 

 
 

 
 

 
 

 
 
 

 
 



 

Prime area: Communication and Attention 
2: Understanding - ELG - Children follow instructions involving several ideas or actions. They answer ‘how’ and ‘why’ questions  
 about their experiences and in response to stories or events. 
 

The first 2-3 weeks should focus on inducting the children into the class and the school, introducing the project as part of induction, 
as well as carrying out a range of baseline assessments. 

 

A Unique Child: 
observing how a child is 

learning through this project 

Positive Relationships: 
what adults could do in this 

learning project 

Enabling Environments: 
what adults could provide through this learning 

project 
Practitioners will ensure that 
children will learn through: 
~Playing and exploring – 
where children will investigate 
and experience things, ‘have a 
go’ 
~Active learning – where 
children enjoy and are 
engaged in what they are 
doing, can concentrate and 
persist if they encounter 
difficulties 
~Creating and thinking 
critically- where children have 
and develop their own ideas, 
make links between ideas and 
develop strategies for doing 
things 
 

How can we develop language in real play 
and problem solving contexts? 
 

 Create purposeful learning activities 
based on the project that both interest 
and excite children, E.g. through 
exploration of children’s birthdays write a 
letter from ‘Foxy fred and Floppy Frog’ 
telling the children that it is their birthday 
and they would like to have a party. Ask 
for their help. Plan a party, decide who to 
invite, make invitations, prepare favourite 
foods etc. Use all the learning areas in 
the classroom. 

 Use the Creative Area to co-construct‘ 

imaginative and purposeful learning 
activities. E.g. Re-organise ‘our house’ in 
the role-play area. Challenge the 
children ( a collaborative group – 
supported activity) to plan and set up the 
house ready for the party, for a specific 

 
 
 
 
 
 
 
 
 

 Adults to listen to children’s ideas. ask some 
open ended questions and act on children’s 
responses, E.g. How should we organise the 
party eating space so that there is enough 
room for everybody we invite? 

 How can we make our house look like a fun 
and exciting place to be? 

 What ideas have we got for Foxy Fred and 
Floppy Frog’s birthday present? 
 
 
 



Ongoing assessment 
(formative assessment) is an 
integral part of the learning 
and development process. 
Practitioners should observe 
children to understand how 
they learn, what interests 
them, their level of 
achievement and how to help 
them improve. 

Symbol for assessment:   
To draw attention to a 
suggested activity where 
assessment could further 
inform learning 
development statements  
 

Development statements 
to assist in observing learning 
– use as appropriate with 
individual children and refer 
to other statements as 
needed: 
 
 Respond to simple 

instructions, e.g. to get or 
put away equipment 
 

 Beginning to understand 
and respond 
appropriately to ‘how’ 
and ‘why’ questions, e.g. 

number of  friends. In the outside space 
– model a game that might be played at 
Foxy and Floppy’s party – can they think 
of any other games that the friends might 
enjoy? 

 Whilst setting up rules and routines in 
the classroom use a a variety of 
approaches to facilitate children’s ideas, 
E.g. mind map children’s thoughts to 
help them remember and organise their 
thinking. 

 Value and act on children’s ideas in the 
decision-making processes of the class 
and in the school. E.g. Through circle 
times in the class, group discussions, 
school council, electing classroom 
leaders etc. 

 Link with Listening and Attention - 

Establish the conventions for a  
‘philosophy for children’ approach in 
helping children build their ideas through 
discussion and following enquiries up, 
E.g. Use a story/picture book as a 
stimulus – in this project for exploring 
initial friendships made in school and the 
value children put on ‘special toys’. “ 
Knuffle Bunny Too” is a great book for 
exemplifying the project centred around 
Foxy and Floppy as well as 
demonstrating the seeds of friendship 
and love for a special toy! 
 
 

 
 
 
 

 
 Display mind maps in the classroom – use as 

part of a ‘learning wall’ – communicate the 
process of decision making to the  
parents on the VLE 
 
 
 
 

 
 
Use P4C to: 

  help differentiate between a question and a 
statement 

 consider what listening is and what it 
looks/feels like to listen and be listened to 

 think about what it means to agree and 
disagree with a person’s idea 

 know that it is OK to express an opinion – it is 
not about right or wrong 
 

 Provide copies of ‘Knuffle Bunny Too’ by Mo 
Willem 
 

 Adults to establish a culture in the classroom 
where children are asked to explain what has 
happened whilst involved in learning and what 
they might do differently next time. 
 
 
 



Tell me, how did you join 
the wheels onto the car? 
 

 Shows understanding of 
prepositions such as 
‘under’, ‘behind’, e.g. 
Exploring the climbing 
area in the playground 
 

 Able to follow a story or 
poem without pictures or 
props 

 

How can we begin to justify our choices, 
explain what we have done and discuss what 
we might do next? 
 

 Introduce and establish a ‘Plan’, ‘Do’ 
and ‘Review’ approach when children 
are involved in self initiated play, whilst  
supporting children in their learning 
activities and during guided activities, 
E.g. Whilst exploring the resources 
available in all the areas – ask children 
to plan what they might do and what 
equipment they want to use, carry it out, 
on their own or with a partner or group – 
then review how it went. Expect that 
children will explain the process, either to 
their group, the class or to an adult. 

 
Book Power text ‘Here’s a Little Poem’ 
 

 Learn ‘Candles’ p. 26 
 Use this poem to help children celebrate 

their own birthdays. 
 Use the poetry box to create the context 

– encourage children to play with the 
ideas and language of the poem 

 
 
 
 

 
 
 
 
 
 

 
 
 
 
 

 Use multiple copies of ‘Here’s a Little 
Poem’ 

 Provide poetry box to be used in small 
groups 

 

 



 

Autumn 2015 Reception Learning Project: ‘Who am I?’ 
 

Specific area: Literacy 
2. Writing: Early Learning Goal – Children use their phonic knowledge to write words in ways which match their spoken sounds. 
They also write some irregular common words. They write simple sentences that can be read by themselves and others. Some 
words are spelt correctly and others are phonetically plausible. 
 
 
The first 2-3 weeks should focus on inducting the children into the class and the school, introducing the project as part of induction, 
as well as carrying out a range of baseline assessments. 

 

A Unique Child: 
observing how a child is 

learning through this project 

Positive Relationships: 
what adults could do in this 

learning project 

Enabling Environments: 
what adults could provide through this learning 

project 
Practitioners will ensure that 
children will learn through: 
~Playing and exploring – 
where children will investigate 
and experience things, ‘have a 
go’ 
~Active learning – where 
children enjoy and are 

 
Establish the significance of writing for a 
purpose with enjoyment – aim to demonstrate 
to children, from the outset, how writing is a 
fundamental tool in our learning tool-box ; help 
them to see the point of communicating 
through writing. Use Learning Journals   to 
note down some of the processes of becoming a 
writer. 

 
 
 
 
 
 
 
 

 



engaged in what they are 
doing, can concentrate and 
persist if they encounter 
difficulties 
~Creating and thinking 
critically- where children have 
and develop their own ideas, 
make links between ideas and 
develop strategies for doing 
things 
 
Ongoing assessment 
(formative assessment) is an 
integral part of the learning 
and development process. 
Practitioners should observe 
children to understand how 
they learn, what interests 
them, their level of 
achievement and how to help 
them improve. 

Symbol for assessment:   
To draw attention to a 
suggested activity where 
assessment could further 
inform learning 
development statements  
 

Development statements 
to assist in observing learning 
– use as appropriate with 
individual children and refer 

 
Demonstrate the processes of writing 
through: 

 Shared writing 
 Making books of familiar songs, rhymes 

and stories 
 Guided writing sessions 
 Individual conferencing  

 
PHONICS: 
 Focus on Phase 1 and 2 of ‘Letters and 

Sounds’: 1 spelling for each phoneme (see 
Kings Cross Academy Phonics guidance). 

 Apply phonics learnt discretely to writing in all 
areas of the curriculum e.g. relate to personal 
narratives – memories of family members, ‘all 
about me’, growth diaries for daffodils, ‘rules’ 
to support learning and playing together, 
favourite foods etc 

 
WRITING 
Provide multiple opportunities for children to 
write for a purpose across all the areas: 

 Write captions and labels to 

accompany self portraits 

 Write captions for the Exhibition – 

All about Me, where children have 
brought in something special to them.  
Write invitations to parents inviting them 
to come in and find out more about the 
whole class. 

 Write notes, invitations, instructions 
etc for Foxy Fred and Floppy Frog. 
Create an ‘All about Me’ book for Foxy 

 
 

Writing materials: 
 Letters made from a variety of materials 

– plastic, sponge etc, finger paints, salt 
and sand trays, plasticene, play-doh 

 Dry-wipe boards and pens; easel and 
paper; magnetic boards and letters; 
access to computers and word 
processing programs 

 A variety of papers, pens, card, and 
bookmaking g materials, together with 
displays of alphabets and alphabet cards 
(Nelson script) 
 

Role Play area – to be negotiated with the 
children, inside and out – where writing is an 
integral part of the ‘play’ E.g. ‘A den/house for 
Foxy Fred, Floppy Frog and his friends’. Writing 
notes to Foxy Fred and Floppy Frog, Lists of 
food and games that Fox and Frog enjoy, labels  
to show where they keeps their suitcases, where 
they sleep, a register of Foxy Fred, Floppy Frog 
and his school friends etc. 
 
 

 Prepare an exhibition space for ‘All about 
Me” Take photographs/film to publish on 
VLE for those that may not be able to 
attend.  

 Make explicit connections within the 
“Foxy Fred and Floppy Frog” project. We 
are finding out all about them and they 
about us. What do we need to do to 
explore Foxy Fred, Floppy Frog and 



to other statements as 
needed: 
 

 
 Gives meaning to marks 

they make as they draw 
write and paint 
 

 Engages in exploratory 
activities about letters 
and sounds 
  

 Developing conventions 
in writing E.g. 
understands that in 
English, writing goes 
from left to write, top to 
bottom and has spaces 
between groups of 
letters. 
 

 Writes own name, as well 
as labels and captions in 
a variety of contexts 
 

 Beginning to understand 
the purpose of writing  

 
 
 
 
 
 
 

Fred and for Floppy Frog– include in the 
exhibition. Responses from Foxy Fred 
and Floppy Frog after a hot seating 
session where members of staff act out 
as the fox and the frog and answers 
children’s questions. 

 Make notices/label/captions for the 
classroom explaining routines, giving 
instructions, providing information, 
explaining how to make a model etc 

 Use every opportunity to write 

names of the children – E.g. Display a 
big list of all the children’s names and 
use magnetic name cards or 
photographs, asking children to identify 
the names as part of a game or daily 
routine 

 Generate and write questions E.g. A 
P4C learning activity (Link with 
Understanding) to explore friendship and 
‘special toys’. 

 Devise questions for the question table  
- Link with PSE. Create a question table 
of their own related to themselves. 

 Write poems based on themselves 

and their families E.g. Use a starter line 
– I am the boy who lives near the park 
and kicks a ball about in there, just for 
fun. I am the boy who loves his baby 
sister, but wishes she would stop crying 
… 

 
 
 

ourselves and share such information 
with others? 

 
 
 
 
 
 
 
 
 

. 
 
 
 
 
 
 
 
 
 
 

 Provide plenty of poetry books as models 
for writing 

 

 Publish an illustrated big book of 
children’s anthology of poems about 
themselves – 

      provide smaller versions to take home.   
      Publish on VLE as well 

 
 
 
 
 



  
 
 

 
 
Quality text ‘Here’s a Little Poem’ 

 Poems mentioned in the guidance 
mostly come from the first section 
‘Me Myself and I’. 

 
 
Link with Reading, Speaking and Listening 
 

 Choose one of the poems that have 
been studied in depth, use the structure 
and rewrite in shared writing. E.g The 
NO-NO Bird (PSE) Whilst unpicking the 
meaning of this poem, it could be 
decided to create a YES-YES Bird. “I’m 
the yes-yes bird, That’s right that’s me. I 
live up in the Friendship Tree. Use 
shared and guided writing sessions – 
this could be learned for the Poetry 
Performance.  

 
 

 
 
 
 

 
 
 
 
Book Power text ‘Here’s a Little Poem’ 

 
 Publish children’s writing on the MLE 
 Make large posters of The NO-NO bird poem 

and the children’s version, The YES-YES bird 
– display in the classroom and print out 
poetry cards to read 

 Speech bubbles – of children’s responses to 
the poems – compare and contrast. 
Devise actions for the poems and present to 
an audience. 
 

 
 

 
 
 

 
 
 

 
 
 


